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EXECUTIVE SUMMARY

THE FIVE EVALUATIVE QUESTIONS

How is the plan linked to the mission, goals, and objectives of the
institution?

Indiana State University's mission and goals are based on three fundamental values, namely
access, affordability, and success. The University has long sought to be an inclusive academic community,
providing an affordable opportunity to students with a wide range of academic abilities and educational
backgrounds, ethnic and cultural heritage, family experience and economic means, physical and leaming
differences, mobile and place-bound circumstances, and career and life expectations. The University is
dedicated to assisting students achieve their goals through personal attention, a supportive environment,
and essential academic and personal services. Students and faculty are encouraged to excel in all they do
by meeting rigorous, professional, and academic standards. The goals and strategies of the University's
1994 Strategic Plan (see Appendix H) are intended to enhance these values. The commitmentto a
comprehensive student outcomes assessmerit plan is the cornerstone of putting students at the center of
everything we do. The assessment program is characterized by seif-definition and self-examination. This
will lead to strengthening academic programs and what happens for ISU students.

The present institutional mission approved by the Board of Trustees and confirmed by the
Commission for Higher Education enunciates the functions, responsibilities, roles, and scope appropriate
for the university of the 21st century. Refinement, clarification, and a shift of emphasis of the mission
statement is ongoing as a result of the 1994 Strategic Planning process and the adoption of a
comprehensive and systematic student outcomes assessment plan,

The University has identified the following eight strategic goals to guide its continued
development:

Enhancement of Undergraduate Education

Extension of Advanced Knowledge

Service to New Clienteles

Expansion of Knowledge

Transfer of Knowledge and Expertise to Society

Enhancement and Advocacy of Multicultural and International Values
Promotion of an Interdisciplinary Culture

Enhancement of Inteliectual and Creative Expression in West Central Indiana

NENANNSSNSS

Assessment is linked directly to the strategic goals as one of eight academic initiatives identified
to begin implementation of the goals. A plan to assess student outcomes will offer faculty a reliabie data
base for their utilization as they seek to improve the educational experience. It will provide a data base to
identify program strengths as well as areas for needed growth and development.

The plan will allow targeted analysis of the success of non-traditional students. The emphasis on
assessment at four developmental stages will allow formative feedback to students and faculty throughout
the academic program and identify new opportunities for growth and development.

A fundamental guiding principle and characteristic of the assessment plan is that it involves
representatives from both inside and outside the educational community. Alumni and employers will be
actively involved in providing information to assess student learning outcomes and the quality of the
academic programs. Alumni and employers will be asked to serve on academic program advisory
committees. This enhanced interaction will expand opportunities for a variety of partnerships with various
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agencies, institutions, and organizations. This interaction should expand co-op and internship opportunities
for students in their major fields and increase the understanding between the University and work
environments and thus exert a positive influence on education and society.

A goal of the recently developed interdisciplinary General Education program (1989) is to
broaden the horizons of students by providing them access to the diversity of cultures and experiences that
define American society and the contemporary world, The assessment plan for General Education will
provide information on the success of attaining this General Education goal and the strategic goal of the
University.

The assessment plan will provide information on the success of programs in preparing students for
life-long learning. It will provide data on the perspective of the larger community as to whether the
University functions as a symbol and active agent responsible for developing knowledge as a cultural and
value system of west central Indiana.

What is the institution's evidence that faculty have participated in the
development of the institution's plan and that the plan is institution-wide in

conceptualization and scope?

In the early 1990s, many faculty became increasingly aware of the role of assessment in higher
education and its contributions to improving student learning and academic programs. In an effort to
establish a structure to promote more universal faculty involvement, a core of faculty were supported to
attend regional and national conferences on assessment in higher education. These faculty advised the
Provost and Vice President for Academic Affairs on strategies for faculty involvement and the
development of a comprehensive assessment plan. They recommended the appointment of an
Administrative Fellow in the Office of the Provost from the faculty ranks to coordinate the assessment
effort and the establishment of an Assessment Advisory Committee (AAC) to develop and recommend the
principles, policies, and practices appropriate for university and program assessment activities.

In the summer of 1994, an Administrative Fellow was appointed for the purpose of providing
leadership and coordination of the university assessment efforts. After consultation with the Faculty
Senate Executive Committee and the Deans' Council, the Provost appointed a 13-person Assessment
Advisory Committee. The committee is comprised of nine (9) faculty members from each of the Schools
and the College, the Coordinator of General Education, an undergraduate and graduate student, and
professional staff from Alumni Affairs and Student Affairs. The General Education Assessment
Committee was formed in the Spring of 1993. It is a four-person subcommittee of General Education
Council chaired by the Coordinator of General Education.

The #] principle of the "guiding principles" document (see Appendix A) is that the primary
responsibility for developing, implementing, and evaluating student outcomes assessment plans rest with
the faculty. The “guiding principles” document was approved by the following faculty committees:
Curriculum and Academic Affairs Committee, Graduate Council, Executive Committee of the Faculty
Senate, and the University Faculty Senate.

The General Education assessment plan was developed by the General Education Assessment
Committee (a facuity group), and approved by the following faculty groups: General Education Council,
Curriculum and Academic Affairs Committee, Executive Committee of the Faculty Senate, and the
University Faculty Senate.

The academic program assessment plans were developed by program faculty. They were
reviewed by the respective Chairpersons and Deans, and the AAC to ensure that the plans followed the
"guiding principles” and contained the appropriate components,

The AAC, comprised predominantly of faculty members developed the conceptual framework for
assessment at ISU, produced a resource manual on assessment for campus use, and conducted workshops
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to assist faculty. Faculty from all of the departments have had access to the resource manual and many
have attended the workshops. The next scheduled workshop, in the summer of 1995, will focus on faculty
sharing activities and concerns in relation to assessment methodelogy.

The AAC has synthesized an institution-wide program using the academic program plans and the
General Education plan. The ultimate goal of the University plan is to improve student leaming and the
quality of programs.

How does the plan demonstrate the likelihood that the assessment program

will lead to institutional improvement when it is implemented?

The plan generates data which will inform an ongoing discussion about the quality of academic
programs at Indiana State University. Analysis of student learning data will lead to changes in programs
and more targeted analysis of other academic issues. The institution believes implementation of our
assessment plan will help us to become a better institution in the future. The plan will foster greater
discussion about the issue of program quality than ever before. Improvements in the University will come
from the open discussion of quality.

In General Education, an annual assessment report will be prepared and made available to the
University at large. The report will identify areas of success as well as areas of concern. Report #1
(General Education Program - Review and Assessment) has already provided impetus for program
improvement. It is the General Education Council's responsibility to recommend appropriate action to
address concerns.

The plan emphasizes local control and responsibility by academic program faculty. This
decentralization of control encourages activity at the program level and maximizes the role of the faculty in
the assessment program. This is reflected by the following “guiding principle™:

#7 Each program will develop its own unique assessment plan within the framework of the
"guiding principles.”

Discussion of assessment results will occur at the program level. Since the programs are
responsible for assessment, they will receive assessment information first hand and link to targeted
program improvements. The assessment results will be incorporated into appropriate levels of planning so
that any weaknesses identified through assessment can be addressed and the strengths revealed can be
maintained. Program committees will prepare annual or bi-annual assessment reports that will be shared
with all program faculty. When either program or student learning weaknesses are identified, it will be the
responsibility of the program faculty to identify the source of the difficulty and to determine ways to
address it. Many programs will develop a five-year composite assessment report that will be provided for
the University program review process.

Systematic assessment by program faculty will likely aiter the following features of programs:
mission and goals; description of degree and programs; identification of unique program features; course
sequencing; integration/culminating experiences; and course offerings.

Is the timeline for the assessment program appropriate? Realistic?

The General Education Council began work on assessment in the Spring of 1993. Between
September 1993 and January 1995, a multiple measure program of assessment with emphasis on inputs and
processes was initiated. This resulted in the submission of preliminary Report #1 (General Education
Program - Review and Assessment) to the Council and the Provost. The document was also distributed to
the Faculty Senate and all campus departments. The Council is reviewing recommendations for program
improvements during the Spring 1995 semester.
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The General Education plan for the assessment of student outcomes was approved in the spring of
1995. The protocols for the pilot portfolio and interview program are presently being developed. The pilot
will be conducted during the 1995-96 academic year. Analysis of the pilot results will be conducted in the
summer of 1996, Full implementation of the student outcomes assessment plan will occur during the 1996-

97 academic year.

Individual academic programs will pilot their assessment tools and methods during the 1995-96
and 1996-97 academic year. Implementation of most plans will occur during the 1997-98 academic year.
The following is a historical and projected timeline for the assessment plan and is realistic in terms of
available and anticipated resources.

Date

June 1992

June 1993
September 1993
Sep. 1993-Jan. 1995

June 1994
August 1994

October 1994
December 1994
December 1994

January 1995

January 1995

February 1995
March 1993

April 1995

June 1995

September 1995-June 1996
1996-97 Academic Year (AY)

1997-98 AY

1997-98 AY

Action

Faculty attend AAHE Assessment Conference

Faculty and Administrators attend AAHE Assessment Conference

Provost establishes General Education Assessment Committee (GEAC)

GEAC devises multiple measure assessment with emphasis on inputs
and processes

Faculty and Administrators attend AAHE Assessment Conference

Administrative Fellow for Assessment is appointed in Office of
the Provost & VP for Academic Affairs

Assessment Advisory Committee (AAC) appointed for the University

Dr. Karen Maitland Schilling visits ISU as consultant

Campus adopts Guiding Principles for Student Outcomes
Assessment Plan

GEAC - Submits Preliminary Report #1 (General Education - Program
Review & Assessment}). Focus is on input and process
assessment

AAC distributes resource manual on assessment to all academic
departments

AAC conducts assessment workshop for academic programs

Academic programs and General Education Council submit

drafts of assessment plans for review and synthesis

Campus review of the University's Student Outcomes Assessment Plan

AAC conducts summer workshop

Academic programs and General Education pilot assessment
methodology

Implementation of assessment plan by academic programs and General
Education

Evaluation of the University's assessment plan by Assessment Advisory

Committee

Establishment of an Office of Assessment under the Provost
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5. What is the evidence that the plan provides for appropriate administration of
the assessment program?

The plan is presently administered by the Assessment Advisory Committee (AAC) consisting of
nine faculty members from the College and each of the Schools, an undergraduate and graduate student,
and professional staff representing Alumni and Student Affairs. The Director of Institutional Research
serves as an ex-officio member, An Administrative Fellow in the Office of the Provost and Vice President
for Academic Affairs; and the Chair of the Curriculum and Academic Affairs Committee of the Faculty
Senate co-chair the committee. The committee is advisory to the Provost.

The AAC has recommended to the Provost the establishment of an Office of Assessment (OA)
and the continuance of the Assessment Advisory Committee to administer the assessment program. This
recommendation is currently under review.

The Office of Assessment (OA) would consist of a coordinator who would report to the Office of
the Provost and Vice president for Academic Affairs. The OA would function in a service mode] assisting
faculty and students with assessment activities. The OA would:

1, Assist the individual programs in preparing, executing, and improving their assessment plans;

2, Assist the General Education Council in coordinating its own assessments with those of
individual usnits;

3. Prepare annual reports to the University regarding assessment activities;

4. Serve as an advocate for assessment to the University administration;

5. Maintain a collection of reference materials useful for those assessing learning experiences;

6. Gather and maintain historical data on the University and its learners; and

7. Coordinate assessment activities with the Office of Institutional Research, the Center for

Teaching and Learning, and the Office of Alumni Affairs.

The AAC would:

1. Develop and recommend the principles, policies, and practices appropriate to University and
program assessment activities;

2. Develop and maintain the University-wide assessment plan;

3. Assess University assessment activities at least annually;

4, Advise the Office of Assessment in the performarnce of its functions;

5. Serve as an advocate for needed resources as assessment activities expand and develop;

6. Conduct a professional assessment workshop annually to assist faculty in moving from
assessment data to program improvement;

7. Assist programs in assessment activities when requested; and

8. Distribute examples of effective assessment techniques to the University community to help
individual programs improve their assessment efforts.

The University is dedicated to educational opportunity, equity, social change, and
technological advancement in society. It seeks to provide educational access to all students seeking
admission whose demonstrated capabilities suggest that they have the knowledge and skills requisite to
earn a university degree, and the University is committed to providing a highly personalized educational
environment which both promotes academic excellence and assists admitted students in meeting their
educational goals. In an attempt to enhance student performance and success, the University is committed
to actively engage in the assessment of student leaming.

EXECUTIVE SUMMARY 7
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INTRODUCTION

Indiana State University (ISU), founded in 1865, is a comprehensive state university located in the city of
Terre Haute and the Wabash Valley, with an arca population of some 140,000. The University enrolls
approximately 12,000 undergraduate and graduate students in more than 100 degree programs that extend from the
baccalaureate to the doctoral level. ISU includes more than 50 departments and 640 FTE faculty throughout the
College of Arts and Sciences and the Schools of Business, Education, Graduate Studies, Health and Human
Performance, Nursing, and Technology.

rategic Goals for 21st Centu

The University has evolved from a normal school into a comprehensive public university. As the
institution has evolved, the environment in which it has functioned also has changed. To respond to this change, it
was essential for the University to engage in a systematic self-examination and planning activity. With the arrival
of President John Moore in 1992, a formal planning process was designed and initiated to help ISU anticipate the
future more effectively, and to identify the opportunities, demands, and constraints placed upon the University by
various constituencies it serves. By engaging in the planning process, ISU intended to effectively clarify its role and
purpose, identify central goals and objectives, establish priorities, initiate new programs, and make decisions about
allocation of resources.

The resulting Strategic Plan for the 21st Century (1994 report) identified the following eight (8) strategic

goals::

Enhancement of Undergraduate Education

Extension of Advanced Knowledge

Service to the New Clienteles

Expansion of Knowledge

Transfer of Knowledge and Expertise to Society

Enhancement and Advocacy of Muiticultural and International Values
Promotion of an Interdisciplinary Culture

Enhancement of Intellectual and Creative Expression in West Central Indiana

NENANANSNNANS

Fourteen (14) academic and support initiatives were identified to begin the implementation of the strategic
goals. The development of a systematic and comprehensive student outcomes assessment plan is part of Initiative 7:
Assessment of Institutional Effectiveness. As part of its commitment to self-examination, the University has
undertaken a program of assessing student academic achievement. Indiana State University's assessment plan has
been developed within the context of the eight strategic goals.

ilosophy and £

Indiana State University is committed to delivering high-quality undergraduate and graduate programs
which will prepare students to Jead productive lives. Student outcomes assessment at ISU is a systematic process of
gathering, interpreting, and using information about student leaming for the purpose of improving student learning
and the quality of academic programs. The assessment program gives the University an opportunity to demonstrate
its strengths as well as to identify areas for growth and development. Activities are undertaken at the University-
wide level, as well as at the department and program levels. Faculty, administrators, and students work together to
accomplish the purposes of the assessment program. Alumni and community representatives are also involved.

The overall goal of the assessment program is to improve academic programs. This is accomplished by
assessing student knowledge, skills, attitudes, and values at four stages of development; entrance; mid-program;

DEVELOPMENT STEPS OF THE PLAN 8




STUDENT OUTCOMES ASSESSMENT PLAN JUNE 1995

exit; and post-graduation. This information is used by program faculty to identify needed program changes or to
target analysis of other areas. Indiana State University's assessment program is based on a set of "guiding
principles" (Appendix A) which were reviewed and approved by the campus as a whole. The assessment program
possesses the following characteristics:

e develops, implements, and evaluates the assessment program with faculty holding primary
responsibility;

focusses on academic programs, not individua! students or faculty;

reflects an understanding of learning as multidimensional;

emphasizes that improvement of student learning is a long-range process;

includes representatives from both inside and outside the educational community;

is comprehensive--i.e., includes all academic programs;

evolves continually and dynamically;

involves the use of multiple measures; and

uses evaluation of assessment data to improve academic programs.

SNNANNANNSN

DEVELOPMENTAL
STEPS OF THE PLAN

Some ISU programs have been successful at assessing student learning in academic programs for many
years, However, an effort to increase faculty involvement and to establish a systematic and comprehensive
assessment plan for the entire university began in 1992. During the academic years of 1992 and 1993, four
administrators and eight faculty representing the General Education Council, the College and the Schools were
funded by the Office of the Provost to attend regional and national conferences on assessment in higher education.
These individuals formed a core of expertise to advise the Provost and Vice President for Academic Affairs on
strategies for increasing faculty involvement and developing a comprehensive assessment plan. This group
recommended the appointment of an Administrative Fellow from the faculty ranks to coordinate the assessment
efforts and the establishment of an Assessment Advisory Committee (AAC) to develop and recommend the
principles, policies, and practices appropriate for university and program assessment activities.

Assessment Advi mmittee (AA

In the summer of 1994, Professor David R. Hopkins was appointed as an Administrative Fellow in the
Office of the Provost and Vice President for Academic Affairs for the purpose of providing leadership and
coordination of the University assessment efforts. In the fall of 1994, after consultation with the Faculty Senate
Executive Committee and the Deans' Council, the Provost appointed a 13 person Assessment Advisory Committee
(AAC) (Appendix B). The comniittee is comprised of 9 faculty members from each of the Schools and the College,
the Coordinator of General Education, an undergraduate and graduate student, and professional staff representatives
from Alumni Affairs and Student Affairs. The Director of Institutional Research serves as an ex-officio member.
Professors David R. Hopkins, Administrative Fellow, and Tom Sawyer, Chair of the Faculty Senate Curriculum and
Academic Affairs Committee, were appointed as co-chairs of the committee. The committee was given the
following six charges for the 1994-95 academic year:;

v Develop the link between the mission, goals, and objectives of the institution and student
outcomes assessment;

DEVELOPMENT STEPS OF THE PLAN 9
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Develop the principles that should guide the development of program and institution-wide
assessment plans;

Identify and recommend appropriate action concerning issues pertaining to assessment;

Develop a conceptual framework for student outcomes assessment to provide guidance to
program plan development;

Provide assistance to programs in the development of student outcomes assessment plans; and
Oversee the development of a comprehensive student outcomes assessment planning document to
be submitted by the Provost to the North Central Association.

NNOOANN A

uiding Pringiples for Student Quicomes Assessmen

The AAC proposed fourteen (14) general principles and four (4) additional principles specifically for
graduate programs to guide the development and implementation of student outcomes assessment plans for the
General Education and undergraduate and graduate majors. The principles were widely disseminated and discussed
on campus. The "guiding principles” document (Appendix A) was approved in the fall of 1994 by the Deans’
Council, Curriculum and Academic Affairs Committee, Graduate Council, Executive Committee of the Faculty
Senate, and the University Faculty Senate. The following principles concerning structure and methodology form
the foundation of the assessment plan:

STRUCTURE

1. The primary responsibility for developing, implementing, and evaluating student outcomes
assessment plans rests with the faculty,

2. The focus of student outcomes should be on programs rather than on individual faculty.

3. The assessment of student learning is most effective when it reflects an understanding of learning
as multidimensional.

4. The focus of student outcomes assessment should be on academic programs rather than individual
students.

5. Improvement of student leamning is a long-range process.

6. Student outcomes assessment fosters greater improvement when representatives from both inside
and outside the educational community are invelved.

7. Each program will develop its own unique assessment plan within the framework of the "guiding
principles.”

METHODOLOGY

8. The assessment of student learning begins with educational values,

9. Student outcomes assessment plans can only sample intended outcornes.

10. The student ocutcomes assessment program should be dynamic and evolving.

11, Student outcomes assessment resuits should be used for comparisons between current and
previous performance of a program rather than among university programs.

12. Assessment of student learning should be based on the use of multiple measures.

13. Student outcomes assessment should address standards of performance related to improvement.

14. Student outcomes assessment data should be evaluated and used.

DEVELOPMENT STEPS OF THE PLAN 10
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Supplementary Guiding Principles for Graduate Student
Outcomes Assessment

15, Since research/creativity is one of the distinguishing characteristics of graduation, measures of
graduate student learning should include an evaluation in this area.

16. Professional graduate programs (MBA, MPA, MSA, etc.}, which by definition are designed to
prepare professional practitioners, should include student learning measures of the students'
abilities to apply advanced knowledge to the problems addressed by the profession.

17. Training at the graduate level prepares students for professional participation in their fields of
study. Graduate student outcomes assessment should include measures of professional
association, participation, and/or endorsement, as appropriate.

18. Graduate student outcomes assessment should address student recognition of the professional

ethics of the discipline.

Resource Manual and Campus Workshops for Academic Departments

The AAC developed a resource manual (Appendix C) on student outcomes assessment for academic
programs. The purpose of the manual was to answer basic questions about assessment, provide a conceptual
framework for assessment, and provide a mode! for the assessment plans of the individual academic programs.
Each department liaison received a copy of the manual in early January 1995. The manual contained the following:
A) Introduction to Assessment in Higher Education, B) Definition of Terms, C) Guiding Principles for Student
Outcomes Assessment, D) Developmental Steps for an Assessment Plan, E) A Model for the Assessment Plan, F)
An Example of the Model, and G} Supplementary Materials and Suggested Readings.

Dr. Karen Maitland Schilling, from Miami (Ohio)
University, was brought to campus in December of 1994 as a
consultant to share her assessment expertise with
the General Education Council and its Assessment Committee,
the AAC, and representatives from academic programs.

The AAC provided an assessment workshop in
February 1995 as a follow-up to the distribution of the resource
manuals to all departments. An intensive summer workshop is
planned for the summer of 1995 for ali department
representatives to aid in the continued development of
assessment tools and methods, data analysis techniques, and
links to program improvement. '

Faculty Development of the Pl

The AAC identified the required six components of an
assessment plan model: 1) mission of program; 2) intended
student outcome statements; 3) tools and methods; 4)
timeframe for implementation; 5) projected analysis of results;
and 6) program for improvement. A discussion of the model
and an example of an academic program model was provided to
all academic programs via the resource manual and a campus
workshop. The General Education Council and ali
undergraduate and graduate major programs were requested to

Student Outcome Assessment
Pian in the Major
|
Academic Program
!
Development
i
Implementation
|
Review
|
Evaluation
!
Academic Program Faculty
1
Reviewed by Chair
i
Reviewed by Dean
H
Reviewed by Assessment
Advisory Committee
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submit draft #1 of their student outcomes assessment plans by March 3, 1995, that followed the "guiding principles”
and contained the six components.

The academic program faculty have the primary responsibility for developing, implementing, revising, and
evaluating student outcomes assessment plans. The plans were reviewed by the department chairperson and
appropriate dean, and the Assessment Advisory Committee to ensure that the plans contained the six components
and followed the guiding principles approved by the University Faculty Senate. The plans are meant to be dynamic
in nature. The end product of assessment will be the modification of the academic programs by the academic
program faculty to better prepare students for their future lives, If consensual concerns arise within the academic
program faculty, relating to the assessment plan, a procedure has been established to address these concerns (see
Appendix D).

Unlike the academic programs, which are the
responsibility of the specific program faculty, the General
Education Program is a University-wide facuity responsibility.
The student assessment plan for the General Education Program
will be developed, implemented, revised, and evaluated by the
General Education Council. The General Education Plan was ) ,
approved by CAAC, the Executive Committee of the University General Education Council
Faculty Senate, and the University Faculty Senate. !

All proposed academic program plans and the General CAAC
Education plan were reviewed and approved by the appropriate
individuals and bodies during April 1995. The procedures used
by the AAC to review and make suggestions on plans are
presented in Appendix E.

The AAC also worked closely with the Offices of
Institutional Research and Alumni Affairs in the development
of the Freshman Profile, Department Profile, Graduating Senior
Survey, and the Alumni Survey, These will be discussed in the next section.

Student Outcome Assessment
Plan for General Education
l
GEAC
1

{
Executive Committee
University Faculty Senate
l .
University Faculty Senate
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THE ASSESSMENT PLAN

The University Assessment Plan flows from the institution's mission and strategic goals, is characterized by
faculty ownership and responsibility, and has institution-wide support. The following summarizes the plan for the
components of General Education, undergraduate, and graduate majors, and supporting university-wide assessment
initiatives.

Assessment in General Education - The assessment of student outcomes for the General Education Program at
Indiana State University is a continuation of the ongoing assessment program initiated in the fall of 1993. On
January 18, 1995, the General Education Assessment Committee, GEAC, submitted Report #!_General Education
Program_Review and Assessment to the General Education Council and the Provost. The report describes the
approach, methods, first results, and, based on the results, implications for program improvement. The emphasis of
the assessment was more on inputs and processes than on ocutcomes.

I. Mission

The mission of the General Education Program at Indiana State University is reflected in the program
description in the Undergraduate Catalog 1994-1996: "The General Education Program at Indiana State
University provides an essential foundation and broad academic base for students in all curricula, both
liberal arts and professional. It also encourages each student's development as a rounded human being, an
informed citizen, and an individual capable of functioning effectively in an evolving society." (p. 69)

The General Education Program which went into effect for all students entering in the fall of 1989
comprises approximately 40% of their undergraduate program. It is divided into Basic Studies (11-17
credit hours} and Liberal Studies (36 credit hours). The Basic Studies component includes writing,
speaking, mathematics, and physical activities. The Liberal Studies component requires the completion of a
minimum number of credit hours in each of five areas.

I1. Intended Student Outcomes

The first nine intended student outcomes identified below are based directly on the nine goals
established for the Liberal Studies component, which incorporate the Basic Studies goals of enhancing
students' abilitles in English composition, communication, mathematics and physical education. Two
additional outcomes relate to the structure and impact of the overall General Education Program.

As a result of their enrollment in the General Education Program, students should be able to demonstrate:

increasing capacities for independent thinking, critical analysis, and reasoned inquiry,

increasing abilities in writing, speaking, reading and listening,

increasing capacities for making informed judgments, and responsible choices, and

increasing preparation to meet the challenges of their post-collegiate lives, including participatory
citizenship, the value of lifelong learning, and the ability to adapt to change.

THE ASSESSMENT PLAN 13
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II1.

As aresult of study in the five Core Areas of Liberal Studies students should be able to demonstrate:

increased scientific and mathematical literacy, analytic competency, and ability to examine
phenomena and to interpret data in 2 manner consistent with the principles, methods and theories
of science, Area A: Scientific and Analytic Studies,

increased knowledge of the nature of humankind, including origins, processes, and systems. Area
B: Human Origin, Process and System Srudies,

development of a critical awareness of the aesthetic and cultural dimensions of the literary, fine,
and performing ants. Area C: Literary and Artistic Studies,

development of a perspective on history that enables them to understand the complexities of the
past and enhances their understanding of the changes within human society over time. Area D:
Historical Studies, and

a broadening of the horizons by which they regard the diversity of cultures and experiences that
define American society and the contemporary world. Area E; Multi-Cultural Studies.

In addition, for the following two outcomes which relate to the effectiveness of the program's overall
structure, students should be able to demonstrate:

the contribution of the Basic Studies component of their program to their total University
experience, including the Liberal Studies component, and
an understanding of the place and value of a general education program in a university education.

Assessment Methods

The responsibility for the assessment of the General Education Program is within the General
Education Council, a faculty committee representative of the University. For Basic Studies, this
responsibility is shared with the faculty in the departments with primary responsiblity for providing
instruction in this area. The General Education Assessment Committee (GEAC) referred to earlier, is a
committee of the Council which develops assessment plans for Council approval. GEAC implements the
assessment and reports its findings to the Council for their review and action.

The methods which will be used to assess student outcomes for General Education must reflect the
nature of the student who attends Indiana State University. From that perspective, student development and
student heterogeneity are central considerations which influence the form of any plan. Our students amive
with a variety of backgrounds, aptitudes, and expectations. The approach to assessment is to use methods
which allow us to measure change over time, that is, development. The specific methods indicated below

allow this.
A. Student Portfolios

Student portfolios have become used increasingly as a method for assessing general education
outcomes. The General Education Council, through GEAC, intends to establish a portfolio
program, for a representative sample of students, which will allow assessment of their
accumulating course work and experiences in the General Education Program, both Basic Studies
and Liberal Studies. The representative, stratified, random sample will be designed to approximate
student demographics and still maintain adequate samples for reviewing the General Education
program from the perspectives of students in the different schools and the College. GEAC
recognizes from the outset that once students begin to participate, they are "special." However,
GEAC assumes that the portfolio will still provide a representative reflection of what students are
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learning and the paths to that learning. The contents of the portfolio will be reviewed specifically
in terms of the outcomes previously stated.

Coincident with their enrollment at ISU, selected students will be recruited for participation in
the portfolio assessment process with the expectation that they will continue in the assessment
program throughout their stay at Indiana State University. Depending on the resources available,
students wil] be offered a modest incentive such as a bookstore voucher each year for their
participation . They will be informed of the scope of and purposes and expectations for
participation, including the once-a-semester (twice-a-semester submissions may be used)
obligation to submit materials and participation in annual interviews. The Office of General
Education will serve as the contact and collection site for all of the portfolio activities. Faculty
from across the campus and the General Education Council will be recruited to review, analyze,
and interpret portfolios and to conduct interviews.

To begin the project, the preference is toward over-inclusion of information on student
performance. The portfolio will contain for each Basic Studies and Liberal Studies course:

1. Syllabi and all materials distributed in the course,

2. Tables of contents for assigned texts,

3. Student developed materials related to their course experiences _ for example, a
sample of photocopies of text pages with student annotations,

4.  All assignments receiving teacher feedback including developmental aspects of
assignments,

3. Graded exams, if possible,

6. Other materials reflecting activities consistent with the purposes of General
Education _ for example, co-curricular activities sponsored through General
Education in Action or in conjunction with the First Year Experience or the
University 101 course, and

7. A reflective essay prepared at the end of each semester in which students describe
their sense of development as a consequence of their experiences in General
Education courses during the semester,

B. Questionnaires

GEAC has deveioped and administered to students enrolted in the required upper-leve] writing
course a questionnaire intended to assess their perceptions of the General Education Program. The
questionnaire is a viable way to determine students perceptions of their experiences and to examine a
sampling of indicators of their values vis-a-vis the general education outcomes. The structure of the
General Education Program, with a required upper level writing course in which students can enroll
only after completing 62 hours, allows the collection of data from representative samples of students at
a relatively propitious time in their program.

GEAC is also developing a question module to be made available to individual instructors to
supplement established class-based questionnaires. The module will allow individual instructors and
departments to determine the extent to which the experiences within individual Libera] Studies classes
are affecting students perceptions of the General Education outcomes.
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In addition, the University already uses questionnaires and is developing additional ones to obtain
information about students' backgrounds, expectations, and experiences from entry to alumni status.
These instruments will include questions relevant to general education assessment.

C. Individuval Interviews
1. Portfolio participants

A part of the student portfolio procedure will be to conduct annual interviews with student
participants. The purpose of the interviews will be to help to understand the materials in the
portfolio and the students' perceptions of their experiences, and to provide the students with
additional guidance in their portfolio development. Questions such as the reasons for course
selection and a student's sense of what a general education program is will also be discussed.

2. Other students’

In addition to the students who develop and maintain porifolios, a small sample of other
students will be interviewed either individually or in focus groups in order to determine their
experiences in and perceptions of the General Education Program. This process will help to
validate the portfolio process. Especially during the development of the portfolio base, it will
provide information on the General Education Program for a cross section of students at different
levels.

D. Continue Other Input and Process Approaches
GEAC has initiated and will continue to develop, conduct, and refine a broad-based assessment
program which addresses input and processes. The multiple measures are listed in the table on the
following pages. The development of the outcomes assessment program will support the existing

efforts and vice versa.

IV. Time {rame for Implementation Note (shaded area describes prior work)
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Spring 1995 -

1.
2.

Develop protocol for the pilot portfolio program, and

Continue ongoing input and process assessment, including:

a. Responses to Report #1_General Education Program_Review
and Assessment , and

b. Department-based reviews of Liberal Studies courses.

Summer 1995

o

Recruit 15-20 incoming students and 6-8 continuing students to
participate in pilot portfolio program, and
Continue protocol development.

Academic year 1995-1996

Db W

Set assessment objectives and develop indicators,

Recruit and train faculty to conduct portfolio reviews and interviews,
Faculty conduct first portfolio reviews,

Develop and refine methodology,

Modify the portfolio implementation based on experiences,

Set plan for 1996-1997, including sample size, cost estimates, and
identify target assessment objectives, and

Conduct interviews and collect General Education Program
guestionnaire data from a sampie of students in the upper-level
writing classes.

Department with primary responsibility for providing instruction in
Basic Studies area and the General Education Council together set
assessment objectives, develop indicators, and establish methods for
Basic Studies components of the General Education program.

Summer 1996

[y

2

Recruit a sample of possibly 30-40 students for portfolio assessment,
For use in the portfolio reviews, develop and test procedures that
focus on student development,

Analyze results of portfolio reviews, and

Prepare first report to General Education Council on outcomes
assessment.
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Academic year 1996-1997,
and beyond

. Based on their review of the assessment report, the General Education
Council and the Coordinator propose changes to improve student

learning,

2. Conduct the portfolio program as stated above,

3. Continue to recruit and train faculty participants,

4. Continue to develop and refine the iterative cycle for student
outcomes assessment,

3. Assess the efficacy of the portfolio program, and

6. Identify other forms of data that should be collected and analyzed to
augment the assessment program.

Summer year 2000 The portfolio process will be reviewed to evaluate its efficiency and its

contribution to improvement of the General Education program and to the
ongoing improvement of student learming. A break of two years in the
portfolio program will be considered.

V. Analysis and Results

The analysis protocols for the portfolios will be developed prior to the first review of portfolios in the
fall of 1995. It is envisioned that GEAC will develop a process of reviewing the materials to determine the
kind, quantity, and quality of the content and experiences related to the General Education objectives. The
process will probably have pairs of faculty review each portfolio from the perspective of one or two of the
stated outcomes. Reviewers will first try to identify the indicators in the submitted materials which meet an
objective and then will review the students’ process of accomplishing the objective. For example, the
reviewers addressing the objective "increased capacities for independent thinking, critical analysis, and
reasoned inquiry" will examine the syllabi, assignments, exams, etc., to determine the extent to which tasks
were presented which would support the objective. The students’ work will then be reviewed to determine
the process by which they accomplished the task and to assess the quality of their work. More important, as
students continue in the program over successive semesters, it will be possible to track their development.

Since it is the General Education Program which is being assessed and not the individual student per
se, measures and formats for extracting the relevant data will be developed. One of the questions with
regard to an objective will be to try to separate the opportunities to meet the objective and to determine the
bases for the students' success, or lack of success, in doing so. For example, if a student is unsuccessful, is
it because of a lack of preparation or a lack of effort?

The portfolios will be a rich source of data. Choices will have to be made with regard to the objectives
ont which to focus. The selection of the objectives will be, in part, a reflection of the other assessment data
GEAC is collecting and of the General Education Council's identification of priority issues. At the outset,
however, there will be an attempt to review, analyze, and interpret at least some of the portfolios for each

of the objectives,

The questionnaire data will complement the portfolio analyses. Since the General Education Program
questionnaire will be administered on an annual basis, it will allow comparisons over time of students’
perceptions of their experiences in the program. As other questionnaires are developed which provide
information from the students at different points in their collegiate and post-collegiate career, the data will
become a part of the ongoing assessment process.
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V1. Program for Improvement

Each year an assessment report will be prepared and made available to the University at large. The
report will identify areas of success as well as areas of concern. Report #!_General Education
Program_Review and Assessment has already provided impetus for program improvement. It is expected
that the student outcomes assessment will augment the ongoing and continuing assessment. When the
portfelio analysis identifies either program or student learning weaknesses, it will become the General
Education Council and Coordinator's responsibility to identify the source of the difficulty and to determine
ways to address it. In some cases it may be a matter of process-for example, advisement if students are
taking courses before they are ready. Or, it may be curricular, if, for example, the totality of the
multicultural experiences students have had within their program does not seem to meet the expectations
for the outcome. In order to improve the General Education Program, the Coordinator and Council wiil
support the faculty who are responsible for the development and delivery of instruction in the General
Education Program,

The student outcomes assessment described in this plan will be integrated with the continuing
assessment of the General Education Program, which to date has focused more on inputs and processes,
already underway. An important component is developing and implementing a process for the review, at
the departmental level, of all courses approved for the Liberal Studies component.
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Assessment in the Major - The faculty of the individual academic programs have clearly defined the mission and
goals of their program. They have identified intended student outcomes for degree programs at the baccalaureate,
master's, and doctoral level. The intended outcomes relate to what programs expect students to know, do (skills),
and care about (attitudes and values) when they complete their program of study. Examples of intended student
outcome statements are presented in Appendix F. The following program specific outcomes appear across the
programs;

Undergraduate Graduate

1. Demonstrate knowledge in the area of the 1. Demonstrate increased levels of all
specific major knowledge and skills expected by

undergraduates in the major

2. Demonstrate competence in skills required for 2. Demonstrate ability to apply advance

the specific major knowledge to the problems addressed
- by the profession
3. Demonstrate appropriate attitudes and values 3. Demonstrate professional

behaviors with respect to the specific
major participation in their fields of
study

4, Demonstrate the ability to make
ethical decision with respect to the
major

The program faculty have also identified tools and methods that they intend to use in assessing student leamning
outcomes. Some tools are already in use, others will need to be found or developed. The types of assessment tools
included in the plans are examinations of subject matter as a single activity examination, standardized tests, and
locally developed assessments of subject competence. The plans call for performance measures to be used for
assessment of the major which include, but are not limited to, a variety of student assignments and projects; recitals;
exhibits; juried presentations; seminar presentations; portfolios; exit interviews; surveys of students, alumni, or
employers; capstone experiences; practicurns, including student teaching and co-op experiences; and oral and
comprehensive exams. Most programs intend to assess their students upon entry into the program, at the mid-point
of the program, at exit, and a period of time after graduation, A summary of identified assessment tools can be
found in Appendix G.

Program faculty have identified their intended time frame for implementation, how data will be collected and
analyzed, and how the resuits will be used for program improvements, The majority of programs will be
developing and piloting assessment tools and procedures during the 1995-96 academic year. Implementation of
plans will commence during the 1996-97 academic year.
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University-wide Assessment Initiatives - The following are University-wide assessment initiatives that provide a
variety of information to campus constituencies to help in making decisions on how to improve academic programs:

Graduating Senior Survey - Starting in April 1995, the Office of Institutional Research will mail questionnaires
to all Indiana State University seniors who are scheduled to receive a baccalaureate degree in May 1995. The
questionnaire will be used to determine if Indiana State met the needs of its graduating seniors in a variety of
important areas such as general satisfaction, skills and knowledge attained, campus environment, facilities and
services, and their major. Respondents are asked to indicate whether their experiences at the University
prepared them or met their needs very well, satisfactorily, or poorly in these areas. An annual summary report
will be prepared and distributed to campus constituencies.

Alumni Survey - The ISU Alumni survey is mailed by the Office of Alumni Affairs to a stratified random
sample of alumni. It was created to measure satisfaction levels and perceptions of alumni about their ISU
experience, and about the 1SU faculty, administration, and student activities. The survey was implemented in
January 1995. The 1995 administration of the survey will provide the baseline for future comparisons,

Freshman Profile - During the new student advisement and registration program, the Office of Institutional

Research administers the Freshman Profile questionnaire. This information is used to annually produce the
~ Freshman Profile report which provides information about demographic and academic characteristics and
" anticipated college plans of incoming students. This information is widely distributed to the facuity,

Department Profile - The Office of Institutional Research annually prepares unit profiles for all academic
departtments. The profile delineates five-year trends in class size; majors; FTE majors; credit hours; degrees
awarded; descriptions of allocated human and fiscal resources; and summaries of grant and contract activity,
scholarship and creative activities, and professional service activities of the department. The information is
provided annually to every academic department.

Other University-wide assessment initiatives are also underway which will expand and enrich the assessment
process. Some of these include the annual report by the Career Center on student placement and a comprehensive
review of campus advisement.

Summary - Indiana State University is proud of its commitment to excellence in education. To attain its goal of
becoming a national model for the distinctiveness and quality of its educational experience, it supports a program of
assessing student academic achievement. This program gives the University an opportunity to demonstrate its
strengths as well as to identify areas for growth and development.

Assessment activities at the institutional and program levels derive from the University's mission statement and
eight strategic goals for the 21st century, The assessment plan involves a variety of assessment activities, including
standardized testing, evaluation of performance measures, and surveys of various groups. Results of assessment
activities are used in planning processes to stimulate program improvements,
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INDIANA STATE UNIVERSITY

GUIDING PRINCIPLES FOR
STUDENT OUTCOMES
ASSESSMENT

Indiana State University is committed to delivering high-quality undergraduate and graduate programs
which will prepare students to lead productive lives. Student outcomes assessment is a systematic process of
gathering, interpreting, and using information about student learning for the purpose of improving student learning
and the quality of our academic programs. Methods must be developed to accomplish the following:

1) articulate the intended student outcomes of each undergraduate and graduate program;

2) gain feedback on each program's progress toward achieving those outcomes; and

3) use the feedback to modify academic programs to ensure that intended outcomes are effectively
achieved.

The intent of outcomes assessment is not to impose impediments in the classroom nor to take time away
from instruction, but rather offer the faculty a reliable data base for their utilization as they seek to improve the
educational process. The following principles, related to structure and methodology, have been identified to guide
the development and implementation of student outcomes assessment plans at Indiana State University:

STRUCTURE
1. The primary responsibility for developing, implementing, and evaluating student outcomes
assessment plans rests with the faculty. Cooperation among faculty, administration, staff, and
students is essential to support the assessment process.

2. The focus of student outcomes should be on programs rather than on individual faculty. The
purpose of gathering data is to evaluate programs rather than to evaluate individual faculty.
3. The assessment of student learning is most effective when it reflects an understanding of

learning as multidimensional. Learning is a complex process. It entails various dimensions, not
only what students know but what they can do with what they know; it further involves individual
values and attitudes that affect both academic success and performance beyond the classroom.
Therefore, the assessment plan should endeavor to measure the multidimensional aspects in an
academic program,.

4, The focus of student outcomes assessment should be on academic programs rather than
individual students. Student outcomes assessment is concerned with using the collective results
of individual students and determining what those results imply about the quality of individual
academic programs.

5. Improvement of student learning is a long-range process. The goal of each program shouid be
to establish and implement systems for ongoing student outcomes assessment. The academic
community should monitor progress toward intended outcomes in a spirit of continuous
improvement. Programs should gather post graduation feedback from alumni and employers to
identify program strengths and challenges.

6. Student outcomes assessment fosters wider improvement when representatives from
inside and outside the educational community are involved. Student learning is a campus-wide
responsibility and assessment is a way of enacting that responsibility. Thus, while assessment
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10.

11.

12.

14.

efforts may start small, the aim over time is to involve people from across the educational
community, the local community, and ultimately the State of Indiana. Faculty play an especially
important role, but assessment cannot be fully addressed without participation by some
combination of students, student-affairs educators, librarians, administrators, alumni, and
employers. Assessment is not a task for small groups of experts but a coliaborative activity; its
aim must be wider, emphasizing attention to student learning by all parties who have a stake in its
improvement.

Each program will develop its own unique assessment plan within the framework of the
decument. Each major program will develop its own assessment plan. Student outcomes
assessment should be decentralized and, when appropriate, discipline-specific, Clear statements of
intended student outcomes developed by the faculty are to be the basis for assessment.
Decentralization encourages activity at the program level and maximizes the role of the faculty in
the assessment program.

METHODOLOGY

The assessment of student learning begins with educational values. Student outcomes
assessment is not an end in itself but a vehicle for educational improvement. lts effective practice
begins with a vision of the kinds of learning we most value for students in general education and
major programs and helps them lead productive lives.

Student oufcomes assessment plans can only sample intended outcomes. Cutcomes should be
prioritized based on such criteria as currency, cost effectiveness, and important educational
outcomes for each student completing an academic program. The sample of outcomes should
include issues which represent current concerns within the discipline and program.

The student outcomes assessment program should be dynamic and evolving. Assessment at
the program level should allow for refinement in the plan as faculty evaluate the results of their
activities. Those involved with assessment should meet regularly to plan activities, study results,
develop approaches for sharing results, and evaluate the assessment activity.

Student outcomes assessment results should be used for comparisons between current and
previous performance of a program rather than between university programs. Ina
comprehensive university, diverse values and criteria in the various disciplines will impact on
assessment in different ways. Comparisons among programs on criteria that are not equally
emphasized within programs can impede the improvement process.

Assessment of student learning should be based on the use of multiple measures. There are
many valid methods of assessment that include the use of both quantitative and qualitative
measures. Assessment should reflect the multidimensional understanding of learning by using a
variety of measurement techniques. No one measure is adequately comprehensive to capture the
wide range of achievements represented by students' academic experiences. Appropriate
measurement instruments include, but are not limited to, standardized tests, surveys, and portfolio
techniques. Since learning is not a passive activity it is also appropriate to include measures of
student effort.

Student outcomes assessment should address standards of performance related to
improvement. It is appropriate to measure student growth at various stages of the academic
program. Student outcomes assessment should be formative as well as summative,

Student outcomes assessment data should be evaluated and used. Program decision makers
are encouraged within each assessment report to use assessment as a means to improve the quality

of the program.
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Collectively, the above principles support the three-prong approach, identified in the introductory
paragraph, to student outcomes assessment. Further, these principles form the framework for the development and
implementation of student outcomes assessment plans within each academic program. Finally, the assessment plans
for the academic programs are to be dynamic allowing for continuous dialogue about student outcomes assessment
at Indiana State University.

Supplementary Guiding Principles for Graduate Student
Outcomes Assessment

The Graduate Council of the School of Graduate Studies has identified the following supplementary
principles to guide the development and implementation of graduate student outcomes assessment plans:

1. Since research/creativity is one of the distinguishing characteristics of graduation, measures of
graduate student learning should include an evaluation in this area.
2. Professional graduate programs (MBA, MPA, MSA, etc.), which by definition are designed to

prepare professional practitioners, should include student learning measures of the students'
abilities to apply advanced knowledge to the problems addressed by the profession.

3. Training at the graduate level prepares students for professional participation in their fields of
study. Graduate student outcomes assessment should include measures of professional association,
participation, and/or endorsement, as appropriate.

4, Graduate student outcomes assessment should be address student recognition of the professional
ethics of the discipline.

Approval Flow Chart

Approved - Advisory Assessment Committee 13-0-0 11/22/94
Approved - Dean's Council Consensus 11/28/94
Approved - CAAC 7-1-0 11/30/94
Approved - Graduate Council Consensus 12/01/94
Approved - Executive Committee (UFS) 7-0-0 12/06/94
Approved - UFS 26-0-0 12/15/94
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ASSESSMENT ADVISORY COMMITTEE

Deborah Barnhart, Assistant Professor, Nursing

James W. Chesebro, Chairperson, Communication

Sandy Cline, Assistant Director, Alumni Affairs

Alan Czyzewski, Assistant Professor, Accounting

Jacquelyn Frost, Director, university Planning/Institutional Analysis (Ex-officio)
Robert Goldbort, Assistant Professor, English, Graduate Council

David R. Hopkins, Administrative Fellow, Academic Affairs - Co-Chair

Bob Levy, Professor, Psychology, Coordinator of General Education

Bill McCurry, Chairperson, Aerospace Technology

James Officer, Graduate Student, Public Administration

Bill Osmon, Associate Professor, Counseling

Tasha Roberts-Bolden, Acting Asst. Dean, Student Life

Thomas Sawyer, Professor, Recreation & Sports Management, Chair of CAAC - Co-Chair
Alan Wildman, Undergraduate Student, Vice President, SGA
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Part One
INTRODUCTION

Assessment in higher education has been defined as the systematic process of gathering,
interpreting, and using information about student learning (American Association for Higher
Education, 1992). Since the mid 1980’s, it has become a powerful tool for educational
improvement. Perhaps the best way to understand assessment is to view it as a set of questions
about student learning: What do our students know? What can they do? Are they leamning what
we intend? How do we gnsure that? How can their experience be jimproved? These are questions
that good teachers have asked for years about students in their classes. Today, programs and
institutions are looking beyond individual courses and learning to look at student achievement
across courses and examine cumulative effects and learning outcomes,

Approximately 90% of colleges and universities are developing and/or revising assessment
plans. Various models exist, but typically three components of assessment are identified: Qutcome,

process, and input.

Student outcomes assessment indicates what and how much of student learning is
achieved. Intended student outcomes and appropriate indicators are identified to evaluate student

learning in General Education and in the undergraduate and graduate major. In addition, student
growth and development are measured,

Process assessment focuses on why results are being achieved. Goals, objectives, and
indicators are identified to evaluate the curriculum, instruction, teaching/learning climate,
orientation/advisement, faculty development programs and the administrative and service
processes. We must evaluate processes in order to improve outcomes.

Input assessment indicates the adequacy of human and nonhuman resources necessary to
accomplish process goals and intended student outcomes. Goals, objectives and indicators are
identified to evaluate the incoming composition and quality of our students, adequacy of human
resources, fiscal and facility resources dedicated to programs, and the university climate in which
student learning, growth and development occur.

A comprehensive assessment plan requires attention to student outcomes, processes, and
inputs. During the 1994-95 academic year, our initial efforts should focus on student outcomes
assessment plans.

The Higher Education Act of 1992 requires that student outcomes assessment be
conducted in order for institutions to continue to receive federal financial aid for students. Our
accrediting body, the North Central Association of Colleges and Schools (NCA), requires us to
submit an assessment plan which identifies how the institution will document student academic



achievement. The assessment plan for the General Education Program and major undergraduate
and graduate programs is due to NCA by June 30, 1995,

" An Assessment Advisory Committee has been appointed by the Provost to provide

guidance for the student outcomes assessment planning process. The committee is comprised of
the following representatives:

Deborah Barnhart, Assistant Professor, Nursing

James W. Chesebro, Chairperson, Communication

Sandy Cline, Assistant Director, Alumni Affairs

Alan Czyzewski, Assistant Professor, Accounting

Jacquelyn Frost, Director, University Planning/Institutional Analysis

Robert Goldbort, Assistant Professor, English, Graduate Council

David R. Hopkins, Administrative Fellow, Academic Affairs - Co-chair

Bob Levy, Coordinator, Genera! Education

Bill McCurry, Chairperson, Aerospace Technology

James Officer, Graduate Student, Public Administration

Bill Osmon, Associate Professor, Counseling

Tasha Roberts-Bolden, Acting Asst. Dean, Student Life

Thomas Sawyer, Professor, Recreation & Sports Management, Chair of CAAC - Co-chair
Alan Wildman, Undergraduate Student, Vice President, SGA :

The committee has been given the following six (6) charges for the 1994-95 academic year:

Develop a statement of purpose and the link between the mission, goals and objectives of
the institution and student outcomes assessment.

Develop the principles that should guide the development of program and institution-wide
assessment plans.

Identify and recommend appropriate action concemning issues pertaining to assessment.

Develop a conceptual framework for student outcomes assessment to provide guidance to
program plan development.

Provide resource : assistance for programs in the development of student outcomes
assessment plans.

Oversee the development of the comprehensive student outcomes assessment planning
document to be submitted by the Provost to the North Central Association (Initial draft by
March 1, 1995, final plan by May 1, 1995). (se¢ timetable in Appendix A)



The task before us at Indiana State University is to develop a student outcomes assessment
plan that is linked to our mission, goal and objectives; is cooperatively developed and driven by
faculty and administration; and will lead to program and institutional improvement when
implemented. Assessment must be valued, not just for the data collected, but for the systematic
process of gathering, interpreting and using information to improve what happens for our
students.

The purpose of the resource manual is to provide a brief explanation to assist programs in
the development of student outcomes assessment plans in the major. It is intended to answer
basic questions about assessment, and provide a suggested model for assessment plans. The
Assessment Advisory Committee stands ready to assist programs in the development of plans.
For clarification or further assistance, please contact:

David R. Hopkins (ext. 8271) or Tom Sawyer (ext. 2189)
Email: pmdrh@scifac.indstate.edu / Email: pmsawyr@scifac.indstate edu
Co-Chairs
Assessment Advisory Committee (AAC)

1994-95 Timetable

Guiding Principles for Student Qutcomes
Assessment approved by Faculty Senate December 15, 1994

Resource Manua] Distributed to Departments January 11, 1995

Programs Provide Draft #1 of Student Outcomes
Assessment Plans to Deans March 3, 1995

Assessment Advisory Committee Provides Helpful Reviews
of Plans and Return to Deans and Programs March 7-31, 1995

Final Draft of Program Student Outcomes Assessment Plan
to Deans May 1, 1995

Assessment Advisory Committee includes examples of
program plans in appendices of NCA report June 1, 1995



Part Two

DEFINITIONS FOR ASSESSMENT

The following define commonly used terms related to assessment:

A.  Inputs:
B.  Processes:
C. Qutcomes:

Human and nonhuman resources - staffing, fiscal resources, student
preparation, and college/school climate.

The process goals and objectives specify the jntended processes by which
outcome goals/objectives will be met. They indicate what is offered to
accomplish the stated mission -- advising, orientation, services, instruction,
course offerings, faculty/instructional development program, and other
activities that are developed to produce the desired learning outcomes.
Improving the quality of results greatly depends on improving the quality -
of processes.

Desired or intended achievernents that will result from the processes;
results including student knowledge, skills and values, referred to as
student outcomes or learning outcomes.

Thus, there are three types of assessment/evaluation:

Qutcomes assessment- indicates what and how much of student learning is achieved
Process assessment-  why results are being achieved
Input assessment- resources necessary to accomplish process and outcome goals

Goal:

Objective:

Indicator:

A broad statement of the ultimate intended results desired; more general
than an objective; & general statement typically describing a more
conceptual and less directly measurable product.

A statement indicating how the goal will be carried out; lends specificity
and concreteness to broad general goals statement; should be stated in
assessable terms.

A criterion or measure used to indicate the degree to which a
goal/objective has been achieved; refers to both quantitative and qualitative
measures.

1. Input indicator - provides evidence of the level of resources that have been furnished

to support the processes.



2. Process indicator - shows what intended processes are actually offered and in what
form(s), may indicate to what extent students/faculty/staft/
administration have participated in those processes.

3. Outcome indicator - demonstrates that the intended results have been achieved; only
learning outcome indicators provide evidence that learning or
growth has actually occurred; may be either quantitative or
qualitative,

Evaluation: Uses information gained from input, process, and outcome assessments to
‘ make judgements of relative value.

Value-Added: Denotes educational gains attributable to having spent time at the
University.



Part Three

INDIANA STATE UNIVERSITY
GUIDING PRINCIPLES
FOR
STUDENT OUTCOMES ASSESSMENT

Indiana State University is committed to delivering high-quality undergraduate and graduate
programs which will prepare students to lead productive lives. Student outcomes assessment is a
systematic process of gathering, interpreting, and using information about student learning for the
purpose of improving student learning and the quality of academic programs. Methods must be
developed to accomplish the following:

1) articulate the intended student outcomes of each undergraduate and graduate
program,

2) gain feedback on each program's progress toward achieving those outcomes; and

3) use this information, as necessary, to modify academic programs to ensure that

intended outcomes are achieved.

The intent of outcomes assessment is not to impose impediments in the classroom nor to
take time away from instruction, but rather offer the faculty a reliable data base for their
utilization as they seek to improve the educational process. The following principles, related to
structure and methodology, have been identified to guide the development and implementation of
student outcomes assessment plans at Indiana State University:

STRUCTURE

1. The primary responsibility for developing, implementing, and evaluating
student outcomes assessment plans rests with the faculty. Cooperation among
faculty, administration, staff, and students is essential to support the assessment
process.

2. The focus of student outcomes should be on programs rather than on
individual faculty. The purpose of gathering the data is to evaluate programs
rather than to evaluate individual faculty members,

3. The assessment of student learning is most effective when it reflects an
understanding of learning as multidimensional. Learning is a complex process.
It entails various dimensions, not only what students know but what they can do
with what they know; it further involves student values and attitudes that affect



both academic success and performance beyond the classroom. Therefore, the
assessment plan should endeavor to measure the multidimensional aspects in an
academic program.

The focus of student outcomes assessment should be on academic programs
rather than individual students. Student outcomes assessment is concerned
with using the collective results and determining what those results imply about the
quality of individual academic programs.

Improvement of student learning is a long-range process. The goal of each
program should be to establish and implement systems for ongoing student
outcomes assessment. The academic community should monitor progress toward
intended outcomes in a spirit of continuous improvement. Programs should gather
post graduation feedback from alumni and employers to identify program strengths
and challenges.

Student outcomes assessment fosters greater improvement when
representatives from both inside and outside the educational community are
involved. Student learning is a campus-wide responsibility and assessment is a
way of addressing that responsibility. Thus, while assessment efforts may start
small, the aim over time is to involve individuals from across the educational
community, the local community, and ultimately the State of Indiana. Faculty play
an especially important role, but assessment cannot be fully addressed without
participation by some combination of students, student-affairs personnel, librarians,
administrators, alumni, and employers. Assessment is not a task for small groups
of experts but a collaborative activity; its aim must be wider, emphasizing attention
to student learning by all parties who have a stake in its improvement.

Each program will develop its own unique assessment plan within the
framework of the document. Each major program will develop its own
assessment plan. Student outcomes assessment should be decentralized and, when
appropriate, discipline-specific. Clear statements of intended student outcomes
developed by the faculty are to be the basis for assessment. Decentralization
encourages activity at the program level and maximizes the role of the faculty in
the assessment program,

METHODOLOGY

The assessment of student learning begins with educational values. Student
outcomes assessment is not an end in itself but a vehicle for educational
improvement. Its effective practice begins with a vision of the kinds of learning
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most valued for students in general education and major programs, and help them
lead productive lives.

9. Student outcomes assessment plans can only sample intended outcomes.
Outcomes should be prioritized based on such criteria as currency, cost
effectiveness, and important educational outcomes for each student completing an
academic program. The sample of outcomes should include issues which represent
current concerns within the discipline and program.

10. The student outcomes assessment program should be dynamic and evolving.
Assessment at the program leve! should allow for refinement in the plan as faculty
evaluate the results of their activities. Those involved with assessment should
meet regularly to plan activities, study results, develop approaches for sharing
results, and evaluate the assessment activity.

11 Student outcomes assessment results should be used for comparisons between
current and previous performance of a program rather than among
~university programs. In a comprehensive university, diverse values and criteria in
the various disciplines will impact on assessment in different ways. Comparisons
among programs on criteria that are not equally emphasized within programs can
impede the improvement process. '

12. Assessment of student learning should be based on the use of multiple
messures. There are many valid methods of assessment that include the use of
both quantitative and qualitative measures. Assessment should reflect the
multidimensional understanding of learning by using a variety of measurement
techniques. No one measure is adequately comprehensive to capture the wide
range of achievements represented by students' academic experiences.
Appropriate measurement instruments include, but are not limited to, standardized
tests, surveys, and portfolio techniques. Since learning is not a passive activity, it
is also appropriate to include measures of student effort.

13. Student outcomes assessment should address standards of performance
related to improvement. It is appropriate to measure student growth at various
stages of the academic program. Student outcomes assessment should be
formative as well as summative.

14, Student outcomes assessment data should be evaluated and used. Program
decision makers are expected within each assessment report to use assessment as a
means to improve the quality of the program.

. Collectively the above principles support the three-prong approach, identified in the
introductory paragraph, to student outcomes assessment. Further, these principles form the



framework for the development and implementation of student outcomes assessment plans within
each academic program. Finally, the assessment plans for the academic programs are to be
dynamic allowing for continuous dialogue about student outcomes assessment at Indiana State
University.

Supplementary Guiding Principles for Graduate Student
Outcomes Assessment

The Graduate Council has identified the following supplementary principles to guide the
development and implementation of graduate student outcomes assessment plans:

1. Since research/creativity is one of the distinguishing characteristics of graduation,
measures of graduate student learning should include an evaluation in this area.

2. Professional graduate programs (MBA, MPA, MSA, etc.), which by definition are
designed to prepare professional practitioners, should include student learning
measures of the students' abilities to apply advanced knowledge to the problems
addressed by the profession.

3. Training at the graduate level prepares students for professional participation in
their fields of study. Graduate student outcomes assessment should include
measures of professional association, participation, and/or endorsement, as
appropriate.

4. Graduate student outcomes assessment should address student recognition of the
professional ethics of the discipline.

Approval Flow Chart
Approved - Assessment Advisory Committee 11-0-0 11/22/94
Approved - Dean's Council Consensus 11/28/94
Approved - CAAC 7-1-0 11/30/94
Approved - Graduate Council Consensus 12/01/94
Approved - Executive Committee UFS 7-0-0 12/06/94
Approved - UFS 26-0-0 12/15/94
10



Part Four

DEVELOPMENTAL STEPS
FOR AN ASSESSMENT PLAN

The following five (5) steps are helpful in establishing a systematic
approach to assessment in the major:

1.

2.

Describe the degree program's mission.

Identify at least 5 intended student outcomes related to the
mission of the program.

Identify and describe methods for measuring student learning
at important stages of the program, in relation to the intended

student outcomes.

Describe the data to be collected and the methods by Wthh it
will be analyzed.

Indicate how the results of assessment will be used for the
purpose of improving student leaming.

11



Part Five

SUGGESTED MODEL FOR THE ASSESSMENT PLAN

The following is a suggested model for program plans:

1 Mission of the Program

Each program has the responsibility for the development of an assessment plan which
reflects the program focus. A brief description should be provided that describes the
program mission,

2. nded Student Qutcomes

Statements of intended student outcomes are descriptions of what programs intend for
students to know, do, and care about when they have completed their degree programs.
Every program needs to have a clear idea of what outcomes are desirable and reasonably
obtainable before they can begin assessing outcomes. However, no program has the
resources or time to assess all possible aspects of each degree program. It is logical to
begin by focusing the program's assessment efforts on those expectations for graduates
that have been identified as of primary importance. As a guide, it is suggested that
between four and six statements of intended student outcomes be identified for each
degree program. Once intended student outcomes are identified by the faculty, the reason
for assessment, and many of the questions surrounding it, will become much clearer and
less threatening.

Getting Started on Intended Student Outcomes
(adapted from Ball State Assessment Workbook)

Before writing or revising intended student outcomes, you might try a few of the following:
O Have some open discussion sessions on one of the following topics or something similar:
® What important questions do we want to answer about student learning?
® Describe the ideal student in your program at various phases throughout your program.
Be concrete and focus on those strengths, skills, and values that you feel are the result of,
or at least supported and nurtured by, the program experience. Then ask:
What does this student know?
What can this student do?
What does this student care about?

® List and briefly describe the program experiences that contribute most to the development
of the ideal student.

12



® List the achievements you implicitly expect of graduates in each major field?

® Describe your alumni in terms of such achievements as career accomplishments, lifestyles,
citizenship activities, and aesthetic and intellectual involvement.

O Collect and review documents that describe your department and its programs:

brochures and catalogue descriptions
accreditation reports

curriculum committee reports
mission statements

For more information on Intended Student Outcomes Statements see Appendix D.

3.

Assessment Tools and Methods

There are many valid approaches to assessing student outcomes; including the use of both
quantitative and qualitative assessment measures. The faculty of each program will identify or
create assessment tools and methods appropriate to their specific programs. Effective
assessment programs rely on multiple measures to demonstrate that specified student

. outcomes are being achieved.

Tools

The first step is to determine what tools are already being used in the program. Are they
effective and usable for assessment purpose? Are we making the most of existing points of
contact with students? Next, consider new tools that may fit the needs of the program.

The following describes the broad range of commonly used assessment tools:

Major Field Achievement Test--The Educational Testing Service (ETS), which produces the
GRE series, has developed the MFA from the same knowledge base as the GRE, but for
assessment purposes. MFAT examinations are available in the following fields:

Biology History Psychology
Chemistry Literature in English Sociology
Computer Science Mathematics
Economics Music
Education Physics
Geology Political Science
| ¢l Achi —~Faculty develop an appropriate tool to measure

intended outcomes.

13



Surveys--information about students' perceptions, demographics, levels of involvement,
perceived competence at various skills, satisfaction, employment or educational status, and
employer and alumni opinions. Surveys may be conducted of the following groups:

Entering Students Alumni
Current Students Employers
Exiting Seniors

Performance-Based Assessment--is the process of using student activities, rather than test or
surveys, to assess skill and knowledge.

A, Portfolios--collected examples of student work over time (exams, research papers,
essays, projects, videotapes, and audio tapes)

B. Performance Measures--using examples of students' writing, presentations, or
projects for assessment (dance, music, speech, art, journalism...)

C. Assessment-Center Method--simulation of real-life situations in which student
performance is evaluated by expert judges.

Example: Prepare a business plan and present it to & panel
of faculty members.

D. Capstone Course or Internship Evaluation

E. Others

1 Transcript Analysis--using data from the student database to examine the
course taking or grade patterns of students.

2. Focus Groups--a form of group interview where a researcher supplies the
topics and monitors the discussion. The emphasis is on group interaction
to share insights and ideas.

3. Interviews--gathering information in a focused, one on one conversation.
Methods

" While various methods are appropriate, programs should consider assessment methods
that measure intended student outcomes at the following 4 stages:

Entrance - at time of program declaration
Mid-Program - after completing a required # of courses’
Exit - at the end of the program
Alumni - after graduation from the institution

14



Sampling: the number of students in a program may prohibit assessment of all students.
Representative sampling is an appropriate methodology.

- Timeframe for Implementation

Each program should identify a realistic timeframe for implementation of the assessment
plan. Will you conduct a pilot on your tools and methods, if so when? When will data be
collected and results be available?

Analysis of Results

Following the collection of data obtained through various assessment techniques and
methods, the program should carefully analyze the results. Describe the type of data that
will be collected and identify how it will be described and any comparisons that will be
made. Results should address each identified intended outcome and any other current and
relevant questions that the program wants to answer about student learning. Typically, a
written report of results would answer four basic questions:

1) What did we do?
2) ©  Whydid we do it?
3) What did we find?
4) How will we use it?

Program for Improvement

This is the critical step in the development of any systematic assessment plan for each
program. What strategies will you employ to make the link between analysis of results
and improvement in the quality of the program and student learning?

Typically, the first step in assuring that resuits will be used is to share a written report with
all program faculty members. Results may be shared at a faculty meeting or a planned
retreat. Results may be used to generate discussion among faculty about 1) What does
this tell us about our program? 2) What changes may be needed? What further
information or targeted analysis is needed? and 3) How can the program use the results to
make changes?

15



Part Six

EXAMPLE OF A MODEL

The following is an example of a recently developed preliminary assessment plan of a
Department of English at a Midwestern state institution. It has been adapted to fit our proposed
model. As indicated, there are a variety of ways to measure intended student outcomes. This is
only one example deemed appropriate by the faculty of that department.

Department of English
Assessment Plan for Undergraduate Majors

1. Mission

The Department of English offers two tracks for English majors: Literature and Language
and English Teacher Education. Undergraduate work in English prepares students for teaching,
administrative, and writing-related careers in education, business, industry, and government. An
English major is also an excellent pre-professional major for students considering graduate or
professional studies in the humanities, law, or business.

While the coursework for both major tracks is interwoven, the short-term and long-term
needs of those within those tracks are quite different. Our curriculum speaks to this diversity of
demand and hones skills fundamental to all tracks and programs: critical thinking, reading, and
writing. The primary goal of instruction is to foster these skills, for from such basic skills comes
achievement in all disciplines.

2. Intended Student Qutcomes

Over the course of their careers as English majors, students should be able to:
1. Describe significant literary works in a variety of forms and periods
produced by British and Amencan (including minority) writers as well as
works in translation by writers from other cultures and periods;

2. Demonstrate knowledge of the theonies of grammar and thc history and
structure of the English Language;

3 Demonstrate rhetorical and creative strategies for producing and
responding to written texts,

4. Describe important critical and theoretical approaches to the study of
language and literature;

5. Describe diverse theories and practices currently employed in the teaching
of writing; *

16



6. Describe current theory and practice in the teaching of literature, including
literature for children and adolescents; *

7. Demonstrate the ability to read and comprehend literary texts in any of &
variety of genres, periods, or cultural traditions;

8. Demonstrate the ability to write about various kinds of issues and texts,
expressing understanding in clear and effective prose;

9. Demonstrate the ability to formulate and express an informed, carefully
reasoned position concerning an issue or problem in literature/language
studies; and

10.  Demonstrate the ability to prepare a workable plan of instruction for use in
English classrooms in intermediate and secondary instruction, a plan
informed by current pedagogical theory and practice in the field.*

* pertains to English Education majors.
Assessment Method

Philosophy and Purpose

Assessment is structured to measure improvement of the abilities of writing,
reading, and thinking critically during a student's tenure as an English major and to chart
the degree to which instruction serves post-graduate needs. The structure of the course
work reflects an implied progression in our current curriculum. It is understood that the
degree of competency expected at each level will differ from the one following; thus, the
full range of learning outcomes would not, then, be in evidence until students approach the
exit-level assessment.

Entry level courses refine composition skills, encouraging reflection and
expression; second year courses couple writing to a rigorous reading regimen of literary
periods and genres, extending the horizons of intellectual experience through contact with
the broad parameters of literary expression. Third year courses unite writing, reading, and
individual expression through more tightly focused courses with smaller class sizes,
promoting dialogue and discussion of specific modes of expression. In the fourth year,
through capstone courses, students synthesize writing, reading, and dialogue in the service
of critical thinking and individual expression.

The faculty of English, after careful consideration, has adopted a portfolio system
for mapping student progress through the program and following graduation. Given the
goals of the department, which emphasize the close relationship between knowledge and
expression, the portfolio method is the best instrument to assess the success or failure of
instruction and curriculum.

17
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The oversight of assessment will fall within the domain of the Curriculum
Committee, although the actual analysis of assessment portfolios will be conducted
collaboratively by the tenured and tenure-track professors as part of departmental service
(that is, no "special” committee or sub-committee need be configured), assuring broadly
based distribution of labor and input from all professorial ranks. In this way, assessment
can be efficiently administered within existing departmental resources yet can involve the
majority of the faculty in the process. In turn, wide participation by faculty members
should help assure that the results of assessment will continually inform classroom
instruction.

The goal of assessment is to provide ongoing, cyclical reviews of the progression
of majors through required 'tracks’ at three stages to supplement the course-by-course
assessment already performed through traditional instruments (grading, student
evaluations, peer reviews of instruction); additionally, through post-graduate surveys, a
fourth level of assessment will be sought and included in active files (assessment
responsibilities end three years following graduation). Portfolios will be maintained in the
advising office, and the individual items will be, with obvious exceptions, student-selected,
since part of our goal is to empower students and involve them in the process, giving them
a stake in the achievement of short-term and long-term objectives.

The English faculty will use assessment as a mechanism for an exacting evaluation

of curriculum, of instruction, and of methods in relation to the needs of students, both
while in the program and following their departure. -

Methodolo
Portfolio

A Entry Level: When students declare English as a major, portfolios will be
established and will include the following materials:

1. Matenal furnished by Admissions Office; ,
2. Enhanced ACT scores will be included but not factor in to portfolio

assessment

3. Student-selected expository essay written during the inaugural year
as an English major (e.g. English 180, 280, 195, etc.);

4. Student-selected examination taken during the inaugural semester

as an English major (same choices as above, where applicable).

B. Mid-Level: When students complete eighteen hours in English, the
following materials will be added to portfolios (including where possible
sophomore literature surveys):

1. Student-selected paper written on a literary topic,

critical/theoretical approach, pedagogical issue (for those in English
Teach Education), or a representative poem/fictional work;

18



3.

4,

Student-selected examination testing knowledge of content taken
during the first eighteen hours of course work (cannot duplicate
anything submitted at the entry-level);

Narrative self-evaluation to assess progress and to critique
classroom experience;

Results of any quantitative examination.

C. Exit-Level: When students enter their terminal year as English majors, -
portfolios must be supplemented with the following materials:

1.

(Ve )

All materials included at entry and mid-level;

Student-selected essay (5-10 pages) written in a 300- or 400-level
literature course that displays analytic/critical skills;
Student-selected examination taken in a 300~ or 400-level course:
Terminal essay written to satisfy capstone course requirement (10+
pages) addressing (for example): &) a major problems of literary
study; b) rigorous application of at least one theoretical/critical
approach, ¢) pedagogical applications of at least one
theoretical/critical approach;

Results of any quantitative examination taken for professional
placement or subsequent study;

Any letter of appointment to a teaching post, for subsequent
graduate study, or other employment.

D. Post-Graduation: When students complete the required course of study and
move into teaching positions, graduate studies, or professional positions in
the work place, the department will track their progress through the
following mechanisms, which will be added to the portfolio:

1.

Survey questionnaires will be mailed annually (in May) and
quantified for the next academic year (September),

2. Student-selected post-graduate writing sample (article, essay,
lecture/class notes, news story, etc.);

3. Portfolio assessment will terminate three years following
graduation, since other factors, such as additional education or
work experience, begin to exert an influence on performance.

Timeframe for Implementation

The English program will administer its assessment efforts through broadly based
faculty participation. The Curriculum Committee is the appropriate unit in the
departmental structure to oversee assessment efforts, since the goals of assessment remain
program evaluation, enhancement, and modification in relation to changing student needs
and departmental goals; these activities have traditionally fallen within the sphere of the
Curriculum Committee. However, the labor assessment requires will be distributed
equitably to all tenured and tenure-track faculty.
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Beginning in the Fall of 1995, advisors will distribute to any student
expressing his’her desire to become an English major an assessment packet
which identifies the objectives and justifies the methods of assessment,
including a description of the portfolio to be assembled:

Advisors will begin and maintain portfolios in the Advising Office, when
students submit required material;

Toward the end of the academic year (April), the Curriculum Committee
will collect all portfolios and in consultation with Department Chair, will
designate a day for collaborative portfolio assessment to be conducted;

Faculty members must complete their evaluations before final examinations
and base their evaluation on "Assessment Criteria” distributed in advance;

Portfolios will be returned to the Curriculum Committee, which, at its final
meeting for that academic year, would identify problem students, check for
thorough and even-handed application of assessment procedures;

Portfolios will be returned to advisors with recommendations addressing
specific student needs and actions in the next academic year;

This same procedure will be followed annually, with mid- and exit-level
assessment will be added as students progress through the program;

In the fourth year of implementation, the chair of the department will
distribute a survey questionnaire to all recent graduates and solicit a post-
graduate writing sample, collect documents from those who respond, and
deliver them to the Curriculum Committee at the beginning of the Fall
semester;

The Curriculum Committee will prepare a repdrt on post-graduation
assessment, and distribute it to appropriate bodies within and without the
department.
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5. Analysis and Results

Faculty members will evaluate portfolios each spring using holistic scoring on the
following characteristics and scoring scale:

General Directions to Evaluators: Read each portfolio holistically and give it a single
comprehensive score on a six-point scale ("6" is high and "1" is low). In determining that single
score, do not average the pieces but judge the quality of the portfolio as a whole.

Characteristics of Strong Portfolios Characteristics of Weak Portfolios

* Pieces are substantial and wel] developed * Picces are short, thin, underdeveloped
* Language used creatively and effectively ¢ Langusge used uncreatively and ineffectively
* Takes risks that work in style, approach, or * No risks--or risks fail '
subject matter
+ Shows when appropriate: creates scenes, uses ¢ Little or no showing: lots of straight telling
dialogue and internal monologue and summary

» Assertions and generalizations supported by
evidence, examples, details

-

Assertions and generalizations unsupported

» Recognizes complexities in issues and - * lgnores complexities and contexts
positions, makes connections to larger contexts

* Pieces are at least occasionally moving, + Picces do not engage the readers’ emotions
touching, powerful

+-Pieces are unified and focused Pieces are disunified and unfocused

» Strong evidence of intelligent, critical thinking Little evidence of critical thinking

* Successfully handles varied writing genres
* Aware of the Power and uses of writing

Unsuccessfully handles varied writing genres
Unaware of the power and uses of writing

. 2 » @

Scoring Scale

6 An excellent portfolio: its numerous and significant strengths far outweigh its few
weaknesses. Substantial and original in content (both length and development ) and/or in
style.

5 A very good portfolio: its many strengths clearly outweigh its weaknesses. It engages the

material and explores issues, but not to the same extent as in & & portfolio.

4 A good portfolio: its strengths outweigh its weaknesses. Portfolio shows genuine
intellectual effort and moments of sharp focus, but suggests strong potential rather than
actual achievement.

3 A fair portfoiio: strengths and weaknesses are about equally balanced. Some pieces may
be too brief or underdeveloped, too general or predictable, but the writing is competent.

2 A below average portfolio: its weaknesses outweigh its strengths. Usually thin in
substance and undistinguished in style but perhaps clear and error free.

] A poor portfolio: its many weaknesses clearly outweigh its strengths. Appears to have
been put together with little time or thought.
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The Curriculum Committee will collect all scored portfolios and check for
thorough and even-handed application of assessment procedures in regard to intended
outcomes. A composite portfolio score will be calculated at each stage of analysis.

In the fourth year (1998) of implementation, the Curriculum Committee will
analyze the post-graduate survey questionnaire and score collected post-graduate writing
samples. Descriptive statistics for each survey question in relation to intended outcomes
will be tabulated. A composite portfolio score will be calculated for the post-graduate
writing samples.

Program for Improvement
The Curriculum Committee will prepare an annual assessment report for the Fall
retreat. The written report will be shared with all faculty members. Recommendations for

more targeted analysis or possible changes will be included in the report. A five year
composite report will be provided for the University Program Review.
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Part Seven

Supplementary Materials

Appendices

A-F
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APPENDIX A

STUDENT OUTCOME ASSESSMENT - ACADEMIC PROGRAMS
TIME LINE 1995

Program/Department Assessment Plan (Draft 1)

{

Dean  (March 3, 1995)

'

Assessment Advisory Committee (March 7, 1995)
(For Helpfu! Feedback)

Dean/Program  (March 31, 1995%)

1

Program/Department Final Plan (April 4, 1995)

d

Dean and Assessment Advisory Committee (May 1, 1995)
(Examples to be included in NCA report)
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APPENDIX B

POSSIBLE RESPONSIBILITIES OF A
DEPARTMENT ASSESSMENT COMMITTEE

The overall responsibilities of each assessment committee includes, but is not limited to-
setting of goals and objectives for each program,;
selection of a mode!;
preliminary plan prepafation and approval:
engagement of consultants (review and recommendations);
instrument development,
+ pilot testing,
* determining reliability, and
* determining validity;

analysis of data;

use of resulting information to continue, modify, or reinforce aspects of each academic
program 1o ensure students achievement; and

program modification.
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Learning

Over Time:

HﬂﬁCnJ}x C.

Portfolio Assessment

sure route to nowhere
is to have assessment

on" activity unrelated

to the regular work of faculty and
students. Unfortunately, many of
the methods widely in use seem not
to catch what the best teachers feel
is most important about what they
do. But there's good news, too, in
the development of methods that
build on rather than dismiss the
daily assignments, course projects
and papers, and final exams that
are the ongoing work of students
and teachers. Over time we've been
learning about such methods—
among them, portfolios.

During the last year, the AAHE
Assessment Forum has gotten

Pat Hutchings is director for Proj.
ects on Teaching at AAHE and
past director of AAHE's Assessment
Forum.

B/AAHF. RINIETIN /AP0 toon

come forward as an “add.

by Pat Hutchings

scores of calls about portfolios.
Hardly a week goes by when we
don't discover some new instance

Dundalk Co
Coliege, MD

Dundalk is exploring the use
of portfolios to assess student
writing and “softer” goals such
as developing an aesthetic
sense, leadership skills, and
critical thinking.

of their use—in the music depart-
ment at Kean College, in Spanish
at the University of Virginia, in
entry-level placement at Miami Unj-
versity (OH). Eisewhere, with fund-
ing from Exxon and leadership from
Aubrey Forrest at Emporia State
University, seven campuses are
working together to devise models
for portfolio-assisted assessment

of general-education outcomes. A

number of FIPSE projects on assess.
- v Y N

ment entail portfolios. At our
Assessment Conference in Atlanta
last year, there were overflow
crowds in the sessions on portfolio
use. Clearly, people are finding
something they need in portfolios.
In response to this interest, the
AAHE Assessment Forum has put
together & portfolio-users network
to exchange ideas and promote good
practice. Last fall we sent out a sur-
vey to network members, hoping
to get a fulier view of how portfolios
are being used, who's involved, what
purposes are being served and how
successfully . .. and to find inter-
esting new examples (see boxes).
What follows are reflections on
what we've learned about this devel-
opment and how it's taking shape,

The Rule Is Variety

If, in this wave of new work,
there's an emergingelirigigm of
Rgreolio sxsessmRent, it's a.gai-
l&ﬁoa o etudent work ddne ever




If, in this wave of new work, there's an emerging definition ®-~-
of portfolio assessment, it's as a collection of student work done over
time. Beyond that, the rule is variety—and appropriately so.

@e. Beyond that, the rule is vari-
ety—and appropriately so. One finds
pertfolios used for student advising
on the one hand, for program eval-
uation on the other; some portfolios
include only written work, others
a broader array of “products.” Some
are kept by students, some by
department advisors, some by offices
of assessment. And so forth.
Invention and experimentation

Butier University, IN
“The College of Business uses
portfolios o assess problem
solving, communication styles
and abilities, and metacognitive
processing. Included are a vari-
ety of indicators, scores, stu-
dent work saruples, and stu- -
dent self-evaluation; In a next ~
phase, student work relevant
to ethical, global, and inter-
_personal and intrapersonal
‘development may be added.

are what we need now, but it may
also be useful to try to get in view
the distinctive {eatures of portfolio
assessment What do you get by
adding portfolios to the assessment
mix? What problems do they
respond to? What are their advan-
tages—and limits? How can they

be used to forge better links between
assessment and what happens in
the classrooms of the best teachers?

Unlike many methods, port-
folios tell you not only where the
student ends up but how she got
there.

Much of the emphasis in the
sssessment movement has predic-
tably falien on outcomes—what stu-
dents know and can do at the end
of their studies. Cutcomes are, after
all, what policy makers care about,
and they're also what we're best
equipped to learn about, given the
methods and instruments at hand.

But knowing about outcomes is
not enough. There’s little chance
that assessment’s findings will point
the way to improvements unless

you know how those outcomes were

(or were not) gotten to, Getting
“behind outcomes” is one of the
things portfolios are best suited to
do. THey r&ed teatriendt Gosrmmé.

Consider, for instance, & portfolio
of work done by a student over two
years of a sociology major—coutrse
assignments, research papers, an
audiotape of a presentation, mate-
rials from a group project. From
such a collection, both the depart-
ment and student could learn much
about her progress in handling dis-
ciplinary frameworks, integrating
knowledge, and writing, about her
values and dispositions, strengths
and weaknesses. And where the stu-
dent is asked to write a final, self-
reflective essay about hersell as a
sociologist, one might learn as well
sbout her understanding of herself
as a learner and how the curriculum
and teaching have contributed to
her learning.

Portfolios put explicit emphaasis
on human judgment and meaning
making.

Many of assessment’s commonly
used methods close off rather than
invite what's most needed for
improvement: conversation and
debate. Summary test scores, in par-

Kenyon College, OH
The history department
requires all students to com-
plete a portfolic consisting
-of two papers written as
course assignments, one
revised and expanded research
paper, and an autobiographical
essay where the student
Jeflects bn his or her work
as a historian. Each portfolio
-is evaluated by two history
departraent faculty, who also
conduct an oral interview of
the student.

ticular, look a lot more like answers
than like questions that invite con.
sideration. A portfolio, on the other
hand, is slower to divulge its mean.
ing; it practically begs for
cornversation.

a7

San Diego State
University, CA

San Diego State University uses
portfolios in a number of pro-
grams, including classics,
social work, and recreation.
The teacher education pro-
gram will use portfolios with
1,700 students to track stu-
dents’ individual growth as
Jearners, multicultural sen-
sitivity, and insights from early
field experience. Exit inter-
views based on the portfolios
will be conducted through
COre COUrses.

Who should be part of that con-
versation? Much depends on pur-
poses, but fruitful things would
surely happen around a table that
included the student—let's say a
psychology major—his departmental
advisor, a facuity member from his
support area in philosophy, and the
director of student services with
whom he's been working on a peer-
advising project. The pordolio here
is an occasion for a conference
whose real point is in-depth feed-
back, then a talking through of next
steps. And with a group of portfolios
on the table, the department can
ask larger questions about its own
effecveness.

The power of the portiolio
approach to start larger conversa-
tons about learning is a key point
for two pioneers of portfolios in
writing assessment, Peter Elbow
and Pat Belanofl. “That the portfolio
promotes collaboration and works
against isolation,” they note, “may
in the end be its main advantage”
("Portfolios as a Substitute for Pro-
ficiency Examinations,” College
Composition and Communication,
October 1986).

Because they prompt (even
demand) conversation, portfolios
lend themseloes to use.

The biggest problem now facing
many campus assessors is not what
method or instrument 10 use but
what to do with the results once
they're in hand. All too often, data
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m Thechallengeistoﬁndwaysof&mingtheﬁdl, learner-centered

information you get from portfolios into so
Jor “other audiences,

are gathered that no one wants or
knows what to do with, Faculty
already edgy about assessment can
easily dismiss a test score or survey
statistic as invalid, based on a bad
sample, irrelevant.

But portfolios, because they build
on work that students are already
doing—work assigned by facuity—
are much less likely to be dismissed.
Indeed, the method meets real fac-
ulty needs. Advising, for instance,
might become a more interesting,
significant task if the student arrived
not only with a form to sign but with
a portfolio of work from previous
semesters. Those dreaded letters
of recommendation requested by
past students (whose work has jong-
since vanished into vague recoliec-
ton) would be more easily done
from & portfolio filed in the depart-
ment office.

Portfolios are less subject to
misuse than apparently simpler,
single-score methods.

The American Council on Edu-
cation's annual Campus Trends

Sonoma State

" University, CA
Faculty in the Hutchins School
of Liberal Studies are design-
ing portfolio requirements
to be used with individualized
learning plans in the majors.
Assessment of the portfolios
will occur in capstone courses.
The purpose is to aid students’
development as self-motivated
learners and to improve

adviding -

survey shows that although campus
administrators have become more
sanguine about some aspects of
assessment (for instance, that
appropriate methods and instru-
ments can be found), fears about
misuse of data are mounting. So

are concerns that standardized tests
may “distort the educational pro-
cess,” which have risen from 38 per-
cent of respondents in 1986 to 63
percent in 18989. Portfolios are one
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SUNY College at
Fredonia, NY

Portfolios are used as part of
a larger assessment of the
General College Program.
Each student assembles a port-
folio, which includes materials
from entrance through the
senior year and a final self-
evaluation. Pedagogical pur-
poses are primary; the intent
is to heighten students’ con-
sciousness of their own learn-
ing processes and to involve
them in their learning

way around this problem. A ranking
of institutions based on portfolios?
It's hard to imagine how that would
happen. The very unwieldiness of
portfolios makes them less subject
to misuse than many methods.

Of course, there's a flip side here:
the challenge is to find ways of turn-
ing the rich, learner-centered infor-
mation you get from portfolios into
something with utility and credibility
for “other audiences,” be they at
the institutional level or beyond that.
Here there's work to be done; we
need more experience from places
like The College of William and
Mary, where portfolios help satisfy
a state mandate.

But promising tactics come to
mind with a little thought One
might, for instance, give external
credibility a boost by inviting off-
campus, external parties—faculty
members from other institutions,
alums, professionals from the com-
munity—to help evaluate portfolios,
And putting portfolios forward as
part of a larger array of evidence—
including more traditional, quan-
titative indicators—is likely to be
more persuasive than asking them
to bear the entire weight of public
representation.

Most important: porifolics can
be educational for students.

Much of what's being done in the
name of assessment involves “get-
ting students to give us some data"—
filing out a survey, taking a test.
The fact that many campuses feel

2B

mething with utility and credibility
” be they at the institutional level or beyond that.

the need to pass out pizzas and T-
shirts to induce cooperation says

a lot about the intrinsic value to stu-
dents of engaging in those methods:
it's real low.

On the other hand, it's hard to
imagine a more powerfu! activity
for a student than going back over
her work of several years, to sort
and cull and finally select items that
somehow represent her learning
... and beyond that to analyze that
work for patterns, strengths and
weaknesses, implied next steps
... to have a chance to talk with
advisors, faculty, and others about
what the portfolio means,

Oddly (sadly) in today's concerns
about "how to use the results of
assessment,” the use one rarely
hears mentioned is student learning.
But where students are active
partners in the assembly and anal-
ysis of portfolios, they can learn a
great deal from the method—about
putting the pieces together, making
connections, the need for revision,
setting goals for the future.

A View of Learning

As with assessment generally,
there are plenty of reasons not 1o
use portfolios—they're bulky, time.
consuming, difficuit to make neat
sense of, maybe not what the leg-
islature had in mind, and they are
in an early, unproven stage of
development.

But what's most at stake here are
educational values. Choosing port-
folios is choosing to enact—and
communicate to students—a view
of learning as involving, personal,
connected, and ongoing. ]

Note
The AAHE Assessment Forum has com-
piled brief descriptions of portfolio
approaches Lo assessment on twenty:
one campuses, some of which appear
in boxes throughout this article. For
the set of all twenty-one descriptions
(including the name of a contact person
on each campus) and a mailing list of
portfolio network members, write 10
Elizabeth Francis, Project Assistant, at
AAHE in Washington. There is no
charge.




Miami University
1994 Scoring Guide for Portfolios

General Directions to Evaluators: Read ea

comprehensive score on a six-point scale (“6”

ch portfolio holistically and give it a single
is high and “1” is Jow). In determining that single acore,

do not average the four pieces but judge the quality of the portfolio as a whole. In doing so, give greater
weight to the longer and more substantia] pieces, and reward variety and creativity.

Characteristics of Strong Portfolios

Characteristics of de Portfolios

* Pieces are substantial and well developed

* Language used creatively and effectively

* Takes risks that work in style, approach,
or subject matter

* Shows when appropriate: creates scenes,
uses dialogue and mternal monologue

* Assertions and generalizations supported
by evidence, examples, details

* Recognizes complexities in issues and

positions; makes connections to larger contexts

* Pieces are at least occasionally moving,
touching, powerful
* Pieces are unified and focused

* Strong evidence of intelligent, critical thinking

* Successfully handles varied writing genres
* Aware of the power and uses of writing

-

Pieces are short, thin, undeveloped
Language used uncreatively and ineffectively
No risks——or risks fail

Little or no showing: lots of straight telling
and summary
Assertions and generalizations unsupported

Ignores complexities and contexts
Pieces do not engage the readers’ emotions

Pieces are disunified and unfocused

Little evidence of critical thinking
Unsuccessfully handles varied writing genres
Unaware of the power and uses of writing

Scoring Scale

) An excellent portfolio: its numerous and significant strengths far outweigh its few weaknesses.
Substantial and original in content (both length and development) and /or in style.

5 A very good portfolio: its many strengths clearly outweigh its weaknesses. It engages the
material and explores issues, but not to the same extent as in a 6 portfolio.

4 A good portfolio: its strengths outweigh its weaknesses. Portfolio shows genuine intellectual
effort and moments of sharp focus, but suggests strong potential rather than actual achievement.

3 A fair portfolio: strengths and weaknesses are about equally balanced. Some pieces may be too
brief of underdeveloped, too general or predictable, but the writing is competent.

2 A below average portfolio: its weaknesses outweigh its strengths. Usually thin in substance
and undistinguished in style but perhaps clear and error free.

1 A poor portfolio: its many weaknesses clear]
put together with little time or thought.

a9

y outweigh its strengths. Appears to have been



APPENDIX C

MIAMI UNIVERSITY
ADVICE FOR 1994 PORTFOLIO READERS

After reading 550 portfolios, we want to give you an idea of how readers react and respond to
them. The most important element to consider is what we'll call "the portfolio writing
situation.” It has two parts: aim and audience.

Aim
(What you want to accomplish in your portfolio)

We know you want to eamn college credit for your portfolio. To do so, you need to show
mature and insightful thinking and writing, Many of you think you have to please us, but we like
to see you write &8s you yourself--not as the student you think we want you to be. We look for
evidence that you think about how you fit into the world, about how issues you write about relate
to your personal situation (social, racial, gendered, economic, regional, religious, etc.). We want
you to "Take chances. Use humor. Show different sides of yourself."

Audience
(Knowing who we are helps you accomplish your aim)

The readers at Miami are diverse in age, teaching experience, interests, and taste,. We
range in education from graduate students to tenured professors, and while we're not all English
teachers (people from other departments read too), we're all interested in students and student
writing. When we score, we develop a set of criteria that seems to best describe the qualities we
value in writing.

We are interested in what you think and see how you see these things in relation to
broader issues and concerns, and what connections you are making. "Revise pieces with an
awareness of a new audience--remember, we all have different reading experiences and are not a
part of the classroom where you initially composed the piece.”

Six Hints

Keeping your aim and audience in mind will really make a difference in the quality of
portfolio. However, sometimes more specific advice can help. Here are six helpful hints.

1. Take advantage of the 12 page limit and develop your pieces fully. The best portfolios
are usually 11 or 12 pages long. They offer analysis and discuss the complexity of issues.
(Brief portfolios hardly ever get a high score.)

+ "Don' stop writing and revising before exploring the significance and consequences of
what you are saying.”
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APPENDIX C cont...

* "Choose papers that show an ability develop, support, and sustain a position (no
matter which genre you are writing in)--topics that lend themselves to critical thinking
and exploration.”

Develop with specific detail. ‘Use lots of details, examples, and illustrations to develop
and explain your points.

» "We almost always prefer concreteness to vagueness.”

» "Don't' tell us how your grandma's death taught you to live life to the fullest. Show
us!”

Don’t neglect your reflective letter. It's an important ptece of your portfolio, not just a
cover letter. The reflective letter is the place to situate yourself for your readers; it sets
the tone of the whole portfolio and creates a first and lasting impression. Think about
what reflection involves--not just including details about who you are and how you write
but also about how and why your background and environment have affected what you
write. '

* "Be specific when you write the letter--specific about who you are and why you wrote
these particular pieces."

* "Many successful letters strike a balance between confidence and humility; many show
awareness of strengths and limitations as well as awareness that writing has
consequences (beyond getting credit for English at Miami)."

When thinking about Content and Style, remember your audience and aims. In a lot of
ways, writing is nothing more than making a series of decisions--decisions about what to
include and what not to include and about how to organize and phrase your ideas.
Consider these suggestions when making writing decisions.

 "When using outside sources, work from your own viewpoint instead of 'collaging'
other peoples ideas " :

+ "Consider writing papers that negotiate different views rather than papers that try to
win an argument.”

* "Include pieces in a variety of styles if possible. Don't be afraid to experiment.”

* "Forget formulas (a good 5 paragraph theme has no greater chance than a good paper
with any other structure). Life is too short to cram into 5 paragraphs!”

* "Remember a good argument (sound reasoning and use of evidence) is more
impressive to a college reader than ‘academic’-sounding writing, "

Revise. Revise. Revise. Remember that the aims and audience of this writing situation
are not exactly the same as your original writing situation. Of course, good revision
usually goes far beyond changing words and correcting grammar.

» "Go over your pieces and 're-see' them for this audience and situation.*

+ "Revise your work and think through your revisions. Make sure your pieces make
sense to those who don't know the actual event you are writing about.”
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APPENDIX C cont...

6. Appearance Counts. Of course content is most important, but after taking the time to do
the writing, why not go that extra mile and really polish? After all, your portfolio represents you.

* "Both spell check and get a trusted person to proofread.”

* Give pieces titles, number pages, and use a legible (plain) typeface or font (full
portfolios of italic or long narrow fonts are difficult 1o read).

¢ Use a readable point size: 12 pt. (depending on the font) is best. Anything smaller

than 10 pt. is hard to read. Double-spacing is standard, as are 1" margins on all sides
of the page.
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APPENDIX D

Types of Learning Outcomes to Consider

Gronlund (1981) provided the following list of types of outcomes. The list delineates may of the
major areas in which instructional objectives might be produced. The specific categories were
intended to be suggestive, not exclusive.

Knowledge
* terminology
+ specific facts
* concepts and principles
» methods and procedures

Understanding
» concepts and principles
« methods and procedures
* written material, graphs, maps, and numerical data
» problem situations

Application
+ factual information
» concepts and principles
» methods and procedures
» problem-solving skills

Thinking Skills
* crtical thinking
* scientific thinking

General Skills

* laboratory skills
performance skills
communications skills
computational skills
social skills

Attitudes
¢ social attitudes
» scientific attitudes

Interests
» personal interests
e educational interests
e vocational interests

Appreciation
 literature, art, and music
» social and scientific achievements

Adjustments

» social adjustments
» emotional adjustments
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APPENDIX D cont...

Bloom's Classification of Cognitive Skills

y used in instruction planning, The six levels are

arranged by level of complexity. Use of this or other classification systems is recommended to
safeguard against a tendency to focus on content coverage and to ignore what the students should

learn to do with content.

Category

Definition

Related Behaviors

Knowledge

Comprehension

Application

Analysis

Synthesis

Evaluation

recalling or remembering
something without necessarily
understanding, using, or
changing it

- understanding something that

has been communicated without
necessarily relating it to
anything else

using a general concept to solve
problems in a particular
situation; using learned material
in new and concrete situations

breaking something down into
its parts; may focus on
identification of parts or analysis
of relationships between parts,
or recognition of organizational
principles

creating something new by
putting parts of different ideas
together to make a whole

judging the value of material or
methods as they might be
applied in a particular situation;
judging with the use of definite
criteria

34

define, describe, identify, label
list, match, memorize, point to,
recall, select, state

alter, account for, annotate,
calculate, change, convert,
group, explain, generalize, give
examples, infer, interpret,
paraphrase, predict, review
summarize, translate

apply, adopt, collect, construct,
demonstrate, discover, illustrate
interview, make use of,
manipulate, relate, show, solve,
use

analyze, compare, contrast,
diagram, differentiate, dissect,
distinguish, identify, illustrate,
infer, outline, point out, select,
separate, sort, subdivide

blend, build, change, combine,
compile, compose, conceive,
create, design, formulate,
generate, hypothesize, plan,
predict, produce, reorder,
revise, tell, write

accept, appraise, assess,
arbitrate, award, choose,
conclude, criticize, defend,
evaluate, grade, judge,
prioritize, recommend, referee,
reject, select, support
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APPENDIX E

COMMON GOALS OF LIBERAL AND PROFESSIONAL EDUCATION

(The Professional Preparation Project, Stark and Lowther,
University of Michigan)

COMMUNICATION COMPETENCE: reading, writing, speaking, and listening
CRITICAL THINKING: rational, logical, coherent examination of issues

CONTEXTUAL COMPETENCE: understanding of the societa] context and capability to
adopt multiple perspectives

AESTHETIC SENSIBILITY: sensitivity to relationships among arts, the natural
environment, and human concemns

PROFESS.IONAL IDENTITY: a sense of one's place in the world as an individual, a
citizen, and a professional '

PROFESSIONAL ETHICS: understanding and accepting professional ethics as a guide
to behavior

ADAPTIVE COMPETENCE: anticipation and promotion of change in professional
practice

LEADERSHIP CAPACITY: the intelligent, humane application of knowledge and skills,
and the capacity to contribute as a productive member of the profession

SCHOLARLY CONCERN FOR IMPROVEMENT: sense of obligation to participate in
the improvement of the profession

MOTIVATION FOR CONTINUED LEARNING: exploration and expansion of
personal, civic, and professional knowledge throughout a lifetime
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STUDENT OUTCOMES ASSESSMENT PLAN JUNE 1995

Establishing a Consensus
Student Qutcomes
Assessment Plan

If consensual concerns Establichi
. .o . stablishing a Consensus
arise within .the academic program Student Outcome Assessment Plan
faculty relating to the student Academic Programs
outcomes assessment plan, the
initial step for resolution will be
with the program faculty. Only ‘

after an unsuccessful attempt o 2. Appropriate Departmental Faculty Committee
resolve the concern at the program (

1. Academic Program Faculty

level, will it move forward to the 3. Department Chair
appropriate departmental faculty I
committee. If the departmental : 4. Dean

. . H
faculty committee fails to resolve 5. Appropriate College/School Faculty

the concern the chair will become Committee

involved. Upon leaving the |

department, the Dean will attempt 6. Final Appeal = CAAC/Graduate Council
to resolve the concern, failing to
do so, the concern will be
forwarded to the appropriate college/school faculty committee. If this effort fails, then the last
resort for resolution will be the Curriculum and Academic Affairs Committee (undergraduate
level) or Graduate Council (graduate level) of the Faculty Senate,

CONSENSUS PROCEDURES 31
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INTENDED STUDENT OUTCOME STATEMENTS
(EXAMPLES)

General Edycation (Statements are found on p. 13)

Communication Studies

Articulate the range of theories of communication for linking messages with audience motivations,
needs, and lifestyle objectives,

Journalism

Demonstrate an intellectual depth to understand and write about issues affecting modern society:
burgeoning impact of science and technology on society

increasingly complicated developments in gender roles and ethnic relations

effects of societal and cultural norms on media operations

changing roles of political and other traditional institutions within society

newly emerging position of the United States in a global economy and the post-Cold
War Era

R T N R

Radio-Television-Film

Understand and identify ethical and professional constraints/conflicts under which RTE operates.

Physical Education

Demeonstrate a knowledge of the structure and function of the human body to assure an understanding
of the foundations of human movement,

Adult Fitness {Graduate)

Demeonstrate appropriate techniques for health appraisal and use of fitness evaluations in developing
exercise prescriptions for normal and special populations.

Environmental Health

Demonstrate the ability to follow the regulation to collect and analyze environmental samples, record
data, and interpret results.

Recreation and Sport Management

Demonstrate the ability to prepare a workable app!ied strategic plan for use in either leisure,
recreation management, sport management, and therapeutic recreation.

EXAMPLES OF INTENDED STUDENT QUTCOMES STATEMENTS 34
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Elementary and Early Childhood Education

The novice teacher understands and uses a variety of instructional strategies to encourage students'
development of critical thinking/problem solving and performance skills,

School Psychology (Graduate

Demonstrate research skills needed to conduct research and to understand, interpret, and apply
research findings to practical and theoretical problems,

Speech-Language Pathology

Demonstrate ability to define clinical problems, formulate hypotheses, and accomplish systematic
analyses and interpretation of data for solutions.

Special Education

Demonstrate the ability to participate in team conferences (teachers, support staff, administrators, and
parents).

Technology Edugation

Demonstrate an ability to monitor and assess technological developments in terms of their impact
socially, culturally, and environmentally.

Aerospace Administration

Given a hypothetical airport directorate, the student will be able to:
1. develop an airport public image survey instrument
2. be able to conduct a security survey of an airport
3. assist in the determination of terminal area and airport access planning
4 develop airline scheduling information

Physics

Demonstrate an understanding of and ability to apply Lagrangian mechanics, Maxwell's Equations,
and Schrédinger's Equation,

Africana Stu_dig;

Demonstrate familiarity with the experiences of African Americans in the U.S. during the antebellum,
reconstruction, post reconstruction, and urban eras in regard to culture and social institutions, citing
significant contributions of major schelars and leaders from both the Africana and larger societies.
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SUMMARY OF ASSESSMENT TOOLS AND METHODS

The following is a summary of the identified tools and methods used to assess student learning in General
Education and the undergraduate and graduate major programs:

Portfolios

Senior Project

Modification of the writing component of the ACT Program's College
Outcome Measures Project

Entrance Interview

Mid-Program Interview

Exit Interview

Capstone Course (includes performance simulation evaluation)

Comprehensive Examination (locally developed)

Alumni Survey

Emplover Survey

Internship Evaluation

NTE Analysis

Registered Environmental Health Specialist Exam (REHS)

NATA-BOC Certification Exam

NAIT Certification Exam

Co-op Evaluation

Placement Records

FAA Certification Exam (Performance Appraisal)

Focus Groups

Senior Survey

Transcript Analysis

Oral Exams

Juried Presentations

Recitals

Exhibits

SUMMARY OF ASSESSMENT TOOLS 7
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PART ONE

YEAR ONE: DEVELOPMENT OF
THE STRATEGIC PLAN

INTRODUCTION

/4 s Indiana State University has evolved from a normal
school into a comprehensive public service university, the
environment in which it has functioned also has changed.
To respond to this change, it is essential for the University
to engage in systematic planning activities. A formal plan-
ning process is designed to assist an institution in distin-
guishing between “doing the right thing” (i.e., establishing
straltegic directions) and “doing things right” (i.e., imple-
menting facilitating initiatives and organizational change).
The process helps to anticipate the future more effectively
andtoidentify the opporiunities, demands, and constraints
placed upor the University by the various constituencies it
serves. By engaginginthe planning process, indiana State
intends to effectively clarify its role and purpose, identify
central goals and objectives, establish priorities, initiate
new programs, and make decisions about the allocation of

resources.

STRATEGIC PLANNING

Zhe term “strategic planning” frequently includes a wide

range of planning concepts. For this repor, however,
strategic planning has limited meaning and focus to differ-
entiate it from other activities referred to as operational
planning or resource alfocation. Strategic planning is the
process by which Indiana State University will address
major strategic issues and decisions that shape its long-
term devefopment and that identity significant relation-
ships with the various external constituent groups it serves
and their representatives,

PLANNING PRINCIPLES

‘Severai principles have guided the planning process. In
order to be effective, the plan must be broader in scope
than a simple compilation of the plans of individual units of
the institution. The strategic goals and initiatives must be
achievable within a realistic time frame. In an era of
diminishing public funding, resource allocation and reallo-
cation must encourage efficiencies and economies which
produce both short- and long-term financial advantage to
the University. Competitive and marketable advantages
must reflect the strengths and distinctiveness of the insti-
tution. in addition, results of the plan must be measurable
and regutarly reported to the University community and to
public agencies and the citizens of the state.

For an institution to realize its greatest potential, plan-
ning must become an integral part of its management
cufture. Line administrators must assume primary respon-
sibility for planning activities in their respective units.
Consistent with existing University administrative and gov-
ernance structures, vice presidents, deans, department
chairpersons, and representatives of all campus constitu-
encies will play essential, campus-wide roles in the devel-
opment and implementation of the plan. Facultly, students,
staff, alumni, and institutional supporters will contribute
diverse ideas, values, and interests. Widespread dissemi-
nation of the completed plan and extensive discussion of
itin a variety of forms will promote a vital diatogue which will
expand and enhance its support. Planning also will be
incorporated in routine University operation, influencing
personnel, performance, and budget decisions. Pro-active
leadership, consensus building, and bread-based owner-
ship are vital elements in successful strategic planning,



PLANNING COMPONENTS

/—//t a public university such as Indiana State, the Board of

Trustees has the responsibility for ensuring that planning
is a continuous process which resuits in an acceptable
institutionat plan of action. Directed by the rustees to
prepare such a plan, the President assumes primary
responsibility for its preparation, its review by'the trustees,
and its implementation.

President John Moore brought to Indiana State Univer-
sity significant experience with higher education planning.
In the months before his arrival on campus in the summer
of 1992, he invited key faculty members, administrators,
and staff to share their views of the relative strengths and
distinctiveness of the University. Upon assuming office, he
set in motion a planning process which has produced this
report. )

The President began the planning process by estab-
lishing the President's Planning and Resources Council
(PPARC) as an advisory body on the University's strategic
and operational planning processes. Members include the
President of the University (chair), the Provost and Vice
President for Academic Affairs (vice chair), the vice presi-
dents, the Chair of the Faculty Senate, the Chair of the
Curricutum and Academic Affairs Committee, the Chair of
the Administrative Affairs Committee, the Chair or the
Graduate Council, the Chair of the Economic Benefits
Committee, the President of the Student Government
Association, and the Chair of the Office Personnel Council.
The Director of Planning and Institutional Analysis serves
as staff to the council. The PPARC has had an active role
in the series of planning meetings that were held on
campus during January and February, 1993.

Subsequently, the President established a Division of
University Planning and institutional Analysis in the Office
of the Vice President for Planning and Budgets to provide
statf support for the planning process, conduct relevant
analytical studies, format data, and assist with the conduct
of the planning process in general.

To introduce the planning process, the President held
a Strategic Planning Conference on January 16, 1993, in
which more than 75 individuals representing faculty gov-

ernment, school and college academic administration,

students, alumni, community leaders, and elected oticials
participated. The Commissioner of the Indiana Commis-
sion for Higher Education was also in attendance. Confer-
ence participants were presented materials which con-
tained demographic, political, economic, and comparative
data about or related to the University; identified significant
societal trends and needs which the University should
consider in the planning process; suggested strategic
directions for the institution based on its strengths and
societal needs; and described what they wished the Uni-
versity to be known and admired for. A number of the
strategic goals and academic initiatives which appearin a
later section of this report emerged from this day-long
conference,

Three additional planning forums heldin February 1993
included a wider representation of campus constituencies
in discussions of important environmental and institutional
faciors central to the identification of long-term strategic
goals. Activities similar to those ofthe planning conterence
were utilized by the planning forums to elicit ideas and
suggestions, During the same period, the Schools, the
College, and alladministrative units were asked to develop
siralegic plans appropriate to their needs and governance
systems and present the plans to the President in early
March.

The first draft of the report was distributed to the
campus in April for analysis and recommendations, many
of which were incorporated in a second draft presented to
the Board of Trustees for discussion and distributed to the
campus in July. During the fall, 1993 semester, the Presi-
dent discussed the second draft with the Alumni Council,
senior university administrators, the Office Personnel Coun-
cit; some 50 community leaders of West Central Indiana;
the Indiana Commission for Higher Education; the 1SU
Foundation Executive Committee; leaders of student gov-
ermment; PPARC; and academic department chairper-
sons, deans, and the Faculty Senate Executive Committee
in an academic summit. Many of the comments and
suggestions on the second draft which came out of these
meetings have been incorporated in this 1994 strategic
planning report.

This report is organized into six parts. Parl One is an
overview of the development of the plan during Year One.



Part Two is a discussion of important and environmen-
tal frends which may attect the higher education commu-
nity. These international, national, state, and regional
trends play a role in the creation of significant societal
needs to which Indiana State University can respond.

Part Three summarizes the challenges which have
facedthe nation's universities during the past half century.
Expected to respond in creative and appropriate ways to
the needs of society, public universities have embarked on
a path that has led to dramatic increases in enroliments
and generated high expectations for economic, secial, and
scientific research,

Part Four outlines how Indiana State has responded to
these socistal expectations and presents a context for
understanding how it is positioned 1o respond to new
challenges as a “progressive public university,”

Part Five presents strategic goals which rest upon
defined planning assumptions, established institutional
vaiﬂes, and strategic decision criteria. The strategic goals
are;

* Enhancement of Undergraduate Education. ISU
will be a “benchmark university” that is known and admired
for its teaching excellence and as an exemplar, a national
model for the distinctiveness and quality of its undergradu-
ate educational experience,

+ Extension of Advanced Knowledge, ISUwillbe a
distinguished institution for graduate study by carefully
sefecting advanced program offerings that respond to
demonstrated societal needs, are innovative in approach,
and reflect a commitment to excellence,

+ Service to New Clienteles, ISU will be recognized
as an “opportunity university” that brings education to new
life-lime learning clientetes both on and off campus,

+ Expansion of Knowledge. 1SU will be recognized
for the value it places on scholarship and for the support it
gives to faculty and students in the pursuit of new know!-
edge.

+ Transfer of Knowledge and Expertise to Society.
ISU will be naticnally known among progressive public
universities for its contributions through the development
of “public service parinerships”™ with a particular focus on
the qualily of life in Indiana.

* Enbancementand Advocacy of Multicultural and
International Values. ISU will be recognized for its com-
mitment to equal educational opportunity, its ethnic and
cultural diversity, and its international perspective.

» Promotion of an Interdisciplinary Culture, ISU
will be a national model for interdiscipiinary instruction,
research, and public service.

» Enhancement of intellectual and creative ex-
pression in West Central Indiana. ISU will be known for
fostering intellectual and creative activities within the Uni-
versity and in partnership with the larger community.,

Accompanying each of these directions are implemen-
lation strategies which can enhance the University's com-
parative and competitive advantages.

Part Six describes the process for implementation of
the ptan during Year Two. It summarizes the criteria for
establishing priorities among the many proposals in re-
sponse to the strategic goals. It identifies the following
fourteen academic and support initiatives which the Pro-
vost, the deans, and the vice presidents have responsibil-
ity to develop or implement in 1994;

* HRevision of University Statements of Mission and
Vision: President and Provost

+ Development of the Academic Master Plan: Provost

» Enrollment Planning and Management: Provost

* Enhancement of Undergraduate Education: Pro-

« Faculty and Staff Development: Provost

= Academic Resources Development: Provost

» Assessment of Institutional EHectiveness: Provost
and Vice President for Planning and Budgets

+ Consolidation of Campus Computing and Informa-
tion Services: Provost

+ Revision of School/College Sirategic Plans: deans
and Provost

+ Institutional Marketing and Image Promotion: Vice
President for University Advancement

* Institutional Resource Development; Vice Presidents
for Business Affairs, University Advancement, and Plan-
ning and Budgets

. Student Lite and Residential Life Plan: Vice Presi-

dent for Student Affairs



» Facilities Master Plan Revision: Vice President for
Business Affairs

* mprovement of the Effectiveness and Efficiency of
University Operations: Vice President for Business Affairs

Pan Six also relates the strategic pianning process to
the development of the biennial budget requests and
establishes the timetines for biennial review and evalua-
tion of the strategic plan during even-numbered years.



PART TWO

ENVIRONMENTAL TRENDS
AND HIGHER EDUCATION

étrategic planning rests upon analysis of the points of
interaction between the University and the external envi-
ronments in which it functions. Such planning must take
into account changing global, national, and state trends;
societal needs; public policy decisions; the plans of other
universities in the state and region; and institutional
strengths and weaknesses. An understanding of environ-
mental conditions provides a realistic context for the for-
mulation of internal goals and strategies.

Identifying the trends which will affect higher education
in the 21st century is a task which challenges university
leaders and public policy makers. Societal change has
become so rapid that what seems inevitable today is
sometimes eclipsed by unforeseen developments tomotr-
row. Political instability, economic fluctuation, enviren-
mental crises, technological innovation, demographic shifts,
new threats to public health, and the steady expansion of
knowledge offer challenges to those who seek to antici-
pate and prepare for the needs of society. As a result,
caution is prudent in forecasting the future, and care
should be taken to avoid overemphasizing present cus-
toms and practices. Nonetheless, understanding the na-
ture and implications of current trends is essential to those
who have the responsibility of addressing the needs of
society. Elected pubiic officials and university leaders alike
are obliged to examine the present and plan for the future
and to work to incorporate in their institutions the values of
adaptability and flexibility as well as appreciation of tradi-
tion and stability.

Among the many identifiable trends which willinfluence
the nation and higher education in the coming decade, the
{ollowing seem most significant for strategic planning at
Indiana State University:

The Emergence of a Global Society

Population growth in the next generation will oceur
primarily inthe developing nations of Africa, Asia, and Latin
America. The population of the United States will grow
more slowly and constitute a smaller percentage of the
wortd's total. The internationalizing of technology and the
work force is accelerating as markets become increasingly
global and advances in communication erode national and
cultural boundaries. The impact of population growth,
increasing demands for natural resources, rising stan-
dards ofliving, and an expanding industriaf technology will
presentever-greater challenges to the world environment.
American involvement in global politics and economic
development will demand greater understanding of otker
cultures. American higher education also will attract an
increasing number of students from nations arcund the
world seeking knowledge, skills, and training.

ForIndiana State University, these trends suggest that
the undergraduate curriculum must incosporate an under-
standing of global economies, politics, environment, and
cultures; that students must gain an appreciation of cul-
tural diversity and of the changing relationship of the
United States with other nations; and that the campus
environment will reflect the influence of greater numbers of
students from other nations seeking degrees. In shor, the
University's graduates must be prepared to live in a global
society and work in a global economy,

The Changing Demographics
of the American Population

Although the national birthrate will not increase in the
toreseeable future, the makeup of the population will
continue to change. African-Americans will constitute a
larger percentage of the American people, and Hispanics



willbecome the largest ethnic group inthe nation within the
next two decades. The average age of the population wilt
continue to rise. Dual-career and single-parent families will
become the norm. The number of women in the work force
will steadily increase.

These national demographic patierns will be evidentin
Indiana, but the rate of change will be more moderate. The
birthrate in the state is expected to be lower than the
national rate, the percentage of citizens above the age of
65 will be higher, ethnic diversification will occur more
slowly, and the number of dual-career and single-parent
tamities will increase but more sfowly than they will nation-
ally. The population of West Central Indiana is not likely to
experience growth and so will decline to less than ils
current 10 percent of the state's population.

The implications of these trends for society and public
policy must be incorporated into the University curricuium
and will mandate expangjed efforts to recruit an increas-
ingly diverse student body, faculty, and staffto reflect more
closely the educational needs of the nation. To increase
enroliment, the University will have to attract more Hoosier
students who reside beyond a 50-mile radius of Terre
Haute,

The Shift from an Industrial to a Technologically
Driven, Knowledge-Based Economy

The nature of work is changing in America, with manu-
facturing jobs experiencing limited growth; with high-skill,
service, and governmentjobs increasing; and with lite-long
learning becoming an expectation of alt workers, Interna-
tional competition, sophisticatedtechnology, and the pres-
sure to increase productivity will demand new organiza-
tional structures and management techniques.

in Indiana, a greater dependence on manufacturing
and agriculture than is the case nationally will require more
substantial restructuring of the economy. Hoosier per
capita income and the accompanying generation of tax
revenue, both befow the national average, will have to
improve, This wifl most likely be accomplished through the
creation of additional high-skilt industry as well as service
and retail businesses. Levels of educational attainment,
low in national comparisons, will have to increase o

prepare citizens for new kinds of employment to raise per
capita income.

The University’s curricufum must remain current with
changing employment needs in the nation and the state.
Many citizens who entered the work force directly from
high school now will be entering post-secondary educa-
tion, and more future high school graduates will continue

' their education. As a result, the number of first-generation

college students enrolling in the University will increase.
The expertness which will shape economic development
in the future will largely be developed on the campuses of
Indiana State University and public institutions fike it.

The Change in Expectations of Public Education

The rising high school drop-out rate in the nation and
the state will continue to contribute to high unemployment
rates unless high school graduation rates improve. The
high rate of functional illiteracy of high school graduates
will produce a societal insistence upon improvement of
public school graduates’ language, mathematics, commu-
nication, and reading skills. The growing diversity of the
nation's population will require significantchanges inteach-
ing and learning strategies throughout the public schools.
Responding to the impact on children of changes in the
makeup and roles of families will become a growing
responsibility of the schools. Preparation of teachers for
the public schools will be tied to expectations of greater
accountability for student success.

In response 1o these trends, Indiana State University
must give ongoing assessment 10 admissions criteria for
recent high school graduates as well as those who seek to
continue their education after a period of employment.
Faculty consideration of alternative teaching and learning
strategies will be essential as the siudent population
comes lo reflect changes occurring in the population
generally, Support services and institutional procedures
appropriate to new student populations will need to be
developed and evaluated. The parinership between the
School of Education and public schools in West Central
Indiana will work toward the professional development of
public scheol teachers and the development of strategies
to assist public schools to respond to the changing expec-

tations of society.



The Increasing Influence of Articulated Goals
and Public Policy on Higher Education in Indiana

The State of Indiana has fewer citizens with college
experience than all but two other states and fewer college-
educated adults than the national average. Rates of par-
ticipation in post-secondary education have increased in
the last five years even with a decrease in the size of high
school graduating classes in that period, but progress
toward the national average has been slow.

The percentage of the state budget spent on higher
education ranks in the upper half of the states, but the
expenditure per capita on higher education ranks in the
lower half, State revenues spent perstudent have declined
in reat dellars since 1975; student tuition rates have
increased in real dollars during that time. Revenues avail-
able to meet public needs in the state are projected to
remain level or increase slightly for the foreseeable future,
and competing demands for governmental services will
limit the state's ability to increase resources significantly
for higher education.

The Indiana General Assembly and the Commission for
Higher Education have articulated a series of statewide
goals for public higher education which will guide state
funding and university priorities through the remainder of
this decade. Those goalsinclude: increasing the participa-
tion of Hoosiers in post-secondary education; increasing
minority student access to post-secondary education; im-
proving rates of retention, progression, and degree comple-
tton among college students; linking state funding in-
creases primarily to enrollment growth; expanding the
delivery of degree programs statewide by means of dis-
tance education; imposing restraints on the cost of college
education to siudents through limits on tuition increases
and greater suppor! of student financial aid; placing con-
trols over the rising state debt incurred from new buiiding
construction and earmarking capital funds to maintain the
state's investmentin existing buildings; increasing empha-
sig on faculty productivity, evaluation of student perfor-
mance, and cost effectiveness in university operations;
and, in general, enlarging higher education's level of
accountability.

As a public institution in the state of Indiana, Indiana
State University will be required to address the statewide

goals setforhigher education, to operate within the budget
restraints set by the state, and to respond effectively to
inquiries aboutits achievements, its policies, andits opera-
tion. Few aspects of the University can be expected to be
exempt from external examination in the decade ahead.

The increasing Expectations for University Assistance
in Addressing National, State, and Regional Needs

American sociely has come increasingly to depend
upen universities and their faculties for the development
and application of knowledge. Progress inimproving health
care, prolonging life, reducing poverty, combating ills in
urban and rural communities, ameliorating racial and cul-
tural conflict, restoring the balance between human needs
and environmental stability, elevating the quality of life,
and meeting other societal needs will be possible only with
the direct and continuing involvement of universities with
society at large. University research and service are re-
sources the nation must continue to cultivate and support
during the next century.

Altheugh the state's attention in recent years has been
more on the University's role in economic development
and the issue of student access to undergraduate pro-
grams, Indiana State will have increased opportunities to
apply the faculty's expertise to regional, state, and national
needs. Continuing development of that expertise, suc-
cessful recruitment of well-qualified faculty in the years
ahead, and expanded efforts to secure external funding
through grants, contracts, and gifts will be essential re-
sponses to meeting these societal expectations,

Conclusion

Scocietal change isinevitable, and Indiana State Univer-
sity must evoive in response to that change. State re-
sources wilt be constrained, and competition for those
resources among universities, as well as between univer-
sities and other social agencies, will be intense. Public
expectations of accountability wilt require universities tobe
more forthcoming in explaining what they do and how well
they do it. In addition, cost effectiveness within the institu-
tion will be expected to generate resources {o do more for
society with limited additional support.



PART THREE

CHALLENGES TO THE
20TH CENTURY UNIVERSITY

Z'he state university of the 20th century, especially since
the end of the Second World War, has been charged by
society with performing several distinct functions, not all of
which have been readily compatible. It has been expected
to educate ever-increasing numbers of students, initially
those who continued on to baccalaureate programs di-
rectly from high school and, more recently, those who
entered the work force after high school and later resumed
their education as adults on a full- or part-time basis as
well. The justification for expanding access to post-sec-
ondary education has largely centered on preparation for
employment, which has giventhe baccalaureate and gradu-
ate degrees alike an increasingly vocational orientation.

The state university also has responded remarkably
well 10 societal expectations for the expansion of knowl-
edge through scholarship and published research. Through
state funding of the state university budget, student tuition,
tederal and state financial aid, and public and private
funding of research, society has contracted not only for the
extension of the frontiers of knowledge through basic
research but also for the aggregation, synthesis, and
interpretation of knowledge for dissemination to the soci-
ety. Public and private institutions and organizations alike
have come to rely upon the generation of knowledge by
university faculty. 5

A third societal expectation of the state university has
been the contribution by taculty of their expertise to the
improvement of society. Through grants, contracts, formal
and informal agreements, professional consultation, tech-
nical assistance, conference's, workshops, and seminars,
the state university has provided an ever-widening array of
service to the external community. The reform of public
education; the transfer of technology to preduction and
comraunication; the sharing of laboratory research with
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health providers, pharmaceutical companies, government
agencies, manufacturers, and public interest groups; the
application of new insights into human behavior to psycho-
logical practice, social anaiysis, and government policy:
the infusion of creative expression in arts and letters
throughout the culture; the challenges to thought and
practice of cross-cultural analysis; and the impact on
public policy of studies of poverty, racism, ¢criminal behav-
ior, and violence are only a few examples of the interaction
between state university faculty and society at farge.

The contract which society has had with the state
university has been clear although not always explicit: in
exchange for substantial public funding and the freedom to
devedop and disseminate knowledge, the state university
educates students to be productive citizens and make the
knowledge and expertise of its faculty available and acces-
sible. In recent years, however, that contract has come
under increasing scrutiny, in part because of its cost but
also because of dissatisfaction with the state university's
performance. The resutting challenge has brought into
public view the tensions that its multiple expectations have
created for the state university,

Commitment to expanding student access to post-
secondary education has altered both the environment of
the university and the character of undergraduate educa-
tion. The mid-century's large institution of 10,000 under-
graduates has become the mega-university of 30,000 or
more four decades later. The relatively homogeneous
student body of college-prepared, predominantly white,
upper-middle class men and women intending to enter
business and the professions has evolved toward a micro-
cosm of the society generally, with a dramatic rise in first-
generation college students who are more ethnically and
culturally diverse and less prepared for the college expe-



rience and who range more widely interms of age, expec-
tation, commitment, and career goals,

To accommodate this growth, the state university ex-
panded class size, added degree programs, enlarged
campus facilities, employed more professional staff, and
placed greater responsibility for under-class instruction on
pant-time facuity and graduate students, Although the total
cost of such expansion increased significantly, the per-
student cost declined and the efficiencies thus effected
helped to support the expansion of other functions ex-
pecied of the university. One result of this accommadation
to growth was the application ol principles of mass produc-
tion to undergracduate education. This, in turn, led to a rise
in student dissatisfaction with the educational experience
and public doubt about the guality of its graduate. The
proliferation of degree programs, the emphasis on prepa-
ration for work, the inc:e_ase in specialization, and the de-
emphasis of liberal education have increased disenchant-
ment within and without the academy with the direction of
the undergraduate experience.

The state university's commitment {o research, al-
though a direct response to public policy and public fund-
ing, began to have significant impact on the allocation of
university resources and of lime and effort of its faculty.
Some types of research received direct funding from the
stale, federal agencies, or private foundations and organi-
zations and thus did nol necessarily require extensive
university suppon, but the faculty’s commitment to such
projects often ied to a reduction of their involvement in
instruction. Other research was undertaken in preparation
for later external funding or at faculty and university ex-
pense because external resources were unavailable to
support it. As research became an integral pan of faculty
professional activity, reappointment, tenure, and promo-
tion often were tied to research productivity. In shor,
research productivity was woven inte the fabric of univer-
sity culture, The more productive the faculty became and
the more important its research came to be to society, the
more significant the research effort came to be interms of
instituticnal commitment. Success, then, was measurable,
and societal benefit tangible. This situation, however,
servedtocreate a certain tension between this expectation
and instructional responsibilities, especially given the in-

creasing demands in the latter area caused burgeoning
student enrollments. Within this context, research and
teaching were often portrayed, within the academy and
without, not as complementary and mutually supportive
but as compelitive and exclusive. In recent years, dissat-
isfaction with undergraduate education has often been tied
to what is perceived as the distracting and disruptive
influence of the very research which society has de-
manded and funded.

The dissemination of faculty research and expertise to
segments of society that could benefit directly from them
also produced dissatisfaction with the university. Some of
that dissatisfaction was similar 1o criticisms directed at
faculty research: consulting off-campus took faculty away
trom their instructional tasks and gave economic incen-
tives to consider on-campus responsibiities as secondary
irt their priorities. With the knowledge explosion of the
second half of this century and the resultant increase in
academic specialization and the splintering of disciplines
into an ever-growing number of subdiscipliines came ques-
tions regarding the adequacy of faculty service to meset
certain expressed sccietal needs, As academic depart-
ments and specialized programs within depanments di-
vided and subdivided knowledge to better understand and
expand it, communication among specialists and across
department lines became increasingly difficult,

Consequently, the dramatic expansion of knowledge
that resulted from its fragmentation and compartmental-
ization began to impede its application 1o the needs of
sociely. Faculty specialists brought to complex societal
problems the perspectives and specialized knowledge of
their disciplines and subdisciplines, but the task of integrat-
ing, synthesizing, and applying knowledge from all rel-
evant disciplines was increasingly beyond the interests or
capabilities of these individual specialists, Those social,
governmerttal, and private agencies that wished to utilize
the extraordinary expertise resident within the state univer-
sity to address societal problems or needs found it neces-
sary to themselves integrale the research which the
university's discipline-bound experts produced or to adopt
the expedient of gathering teams of those experts to
undertake collaborative eforts outside the university. In
this context, faculty knowledge and expertise seemed to



the layman to be precious and arcane and the state
university 1o be increasingly isolated from the real world
and public utility. Academic experts, in their adherence to
the rigors of their disciplinary training, seemedincapable of
or uninterested in upholding the state university's contrac-
tual obligation to make their knowledge useful to society.

The stridency of recent public discussion concerning
the state university and the accompanying insistence upon
greater accountability and assessment of performance,
while resting on the premise of the university's contract

with society, reflect an absence of understanding and
appreciation of the tensions among the severat expecta-
tions which society has of the university. The state univer-
sity now must confront the challenge of justifying and
explaining its part of the contract, but to do so it must
address the existing tensions among its functions, efiect
resolutions which are acceptable to the academy and
society, and adept strategic goals which reflect institutional
and sccietal priorities.



PART FOUR

INDIANA STATE UNIVERSITY:
ITS PAST AND ITS PRESENT

Zhe societal expectations of the 20th century state
university have shaped much of the development of indi-
ana State University. Sincethe middle ofthe century, ISU's
enrollment has increased 400 percent. The curriculum has
become comprehensive, with dozens of new degree pro-
grams al the baccalaureate and master's level and the
introduction of doctoral-level study, Expanded scholar-
ship, research, and graﬁ! productivity have been consis-
tenlt:‘with the professional expectations of university fac-
uity. Faculty contributions resulting from their scholarly
expertise have had significant impact on social, educa-
tional, economic, political, and cultural agencies and insti-
tutions throughout the Wabash Valley, the State of
indiana, the Midwest, and the nation.

These responses to societal expectations have pro-
duced within Indiana State University some of the tensions
and stresses common to the 20th century slate university
nationwide, but during the past four decades, ISU has
resisted several of the pressures which have transformed
the state university in that time. Among public institutions
in indiana, Indiana State is well-positioned to respond 1o
the challenges now being presented to higher education.

First of all, Indiana State, despite its substantial growth
in enroliment, has continued to give high priority to under-
graduate education for an increasingly diverse student
population, and its educational philosophy rests upon
providing individual attention to the respective academic
needs of all of its students. The undergraduate student
bedy is the most distinctive among the residential univer-
sities in the state. Many students are first-generation
college studenis whose parents are employed as skilled,
semi-skilled, or service workers. More than half of the
students rely on some form of financial aid, and two-thirds
planto work during theircoliege years to help meetthe cost

of their education. A larger percentage of Indiana State
undergraduates is housed in University residence halls
than at any other public institulion in the state, and a
substantial percentage lives in the Wabash Valley and
commutes to campus as full-time students. Although 86
percent of ISU undergraduates are Hoosiers, a significant
cultural diversity exists with students from every county in
Indiana, every state in the nation, 73 nations throughout
the world, and a higher percentage of African-American
students than is present at other public residential univer-
sities in Indiana. In the last generation, women students
have become the majority, and the number of part-time
and older students has gradually increased with the recent
delivery of several degree programs through the technol-
ogy of distance education and the implementation of initial
articulation agreements with associate degree institutions.

Admission criteria have changed inthe past eightyears
to ensure that entering students have a better opportunity
to be successful. More than two-thirds of entering under-
graduates are in the upper half of their graduating high
school! class. Those in the third quartile of their high school
class whose academic record and test scores indicate
college potential are given conditional admission and
required to participate in a number of academic suppon
aclivities designed to enhance their chance for success.
Those in the bottormn quartile are generally denied admis-
sion. To ensure the best possible attention to the needs of
this student poputation, the University has configured its
classroom, laboratory, and studio environments to empha-
size small to medium-sized ciass enroliments for first-year
students as well as upperclassmen. No course section on
the campus enrolls as many as 225 students, and average
class size for courses in the General Education Program
ranges from 22 students in basic studies to 35 in liberal



studies. Reinforcing this emphasis on personal, quality
instruction, the University has mainlained a {favorable
faculty-student ratio; a continuing practice of assigning full-
time, regular faculty to lower- as well as upper-division
undergraduate courses; and a resistance to widespread
use of graduate students as undergraduate instructors.
The compact dimensions of the campus, unique to com-
prehensive public universities in the state, also reinforce
the institution’s intimate, attentive, and personalized ap-
proach to teaching.

Because a vast majority of ISU's undergraduate stu-
dents are oriented toward career goals, their choices of
degree programs are often shaped by employment oppor-
tunities. Yet the University has sustained and strength-
ened the general education curriculum centratto all under-
graduate programs. In its requirement of in-depth and
broad study in the arts and humanities, the social and
behavioral sciences, and the physical and mathematical
sciences, General Education is designed to prepare stu-
dents to assume the duties of responsible citizenship in a
free society as well as to form the educational foundation
of successful careers. The program also seeks to ensure
that students attain acceptable competency levels in the
fundamental skills of written communication, eral commu-
nication, critical thinking, and computation. In response to
rapid enroliment growth and an increase in the number of
first-generation college students, minorities, and older,
part-time students, Indiana State has remained committed
1o its long-established philosophy of personalized under-
graduate educaticn on a campus of human dimensions
rather than adopting the strategies of many other 20th
century public universities: sprawling campus environ-
ments which rely on large undergraduate classes taught
by part-time and graduate student instructors and an
increase in admission standards as the primary means to
controf enroliment,

As a second example of a balanced institutional re-
sponse to pressures confronting the 20th century state
university, Indiana State has linked research to the entire
spectrum of university education rather than primarily to
graduate education. Faculty in all academic departments
of the University, including those involved primarily in
undergraduate instruction, regard scholarship as essential

to the mastery of their disciplines and the education of their
students. Many undergraduates, as a result, have oppor-
tunities to become invoived with faculty in research or
creative projects of the kind that are reserved for graduate
students in most large research universities.

The University also has encouraged in many of its
academic disciplines an applied as weli as a theoretical
orientation to scholarship and research. Building upon the
University's origins in the preparation of public school
teachers, the School of Education has encouraged faculty
and students 1o apply current theories of learning, peda-
gogy, and school organization toward the facilitation of
improving public school education. The School of Technol-
ogy has directed its attention to the transfer of technology
to manufacturing processes and work force development.
School of Business facuity have undertaken research on
the insurance industry, public finance, information man-
agement, and small business development. A recent reor-
ganization of the School of Nursing has elevated health
promotion to equal status with heaith restoration and ofiers
new directions in the detivery of health care. Faculty in the
School of Health, Physical Education, and Recreation
have undertaken research in health promotion andfitness,
the prevention and rehabilitation of injuries, and environ-
mental safety. Among the many faculty research interests
in the College of Arts and Sciences are projects involving
cell products technology and its societal implications, a
wide range of environmental issues, gerontology, criminal
justice, and ethics,

University faculty have achieved success as well in
more traditional forms of scholarship, research, publica-
tion, and creative expression within their disciplines. The
scholarly effort of facuity, however, has largety remained in
balance with their other responsibilities and has been
consistently incorporated in the undergraduate and gradu-
ate classroom, laboratory, and studioc environment as well
as presented to professional audiences in scholarly jour-
nals, books, and public performance. Research has not
beenpursued atthe expense of instruction at Indiana State
University,

The interdisciplinary and applied nature of faculty re-
search has enabled Indiana State to meet a third societal
chaflenge to the 20th century state university: the transfer



of knowledge in a usable form to society. Many University
faculty have embracedthe protessional modelof service to
society, and an increasing number have expressed an
interest in working across disciplinary lines to develop
inlegrated approaches to complex societat problems rather
than restricting their research to narrow, specialized study.
Institutional organizations such as the Centerfor Research
andManagement Services, the Technology Services Cen-
ter, the Partners for Educational Progress, the Center for
Remote Sensing and Geographic Information Services,
the Inferdisciplinary Center for Cell Products and Tech-
nologies, and the Blumberg Center for Interdisciplinary
Research in Special Education have secured external
funding for research grants, contracts to provide technicat
assistance and professional consultation, and training
agreements with public and private agencies and compa-
nies. The School of Education's creation of Professional
Deyelopment Schools gives evidence of the commitment
of fécui:y to a collaborative relationship with public school
teachers and administrators in pursuit of school improve-
ment. Federal planning funds for new or renovated quar-
tersforthe physical sciences rested heavily on the commit-
ment of the science departments to foster interdisciplinary
education and research. The University's participation in
Project 30 in support of coltaboration between teacher
ecucation programs and the liberal studies disciplines in
arts and sciences reflects taculty recognition of the interre-
lationship of professional studies and General Education.
And faculty in the creative arts have consistently sought to
foster community access to their exhibitions, concerts, and
performances.

The multiple expectations which society has of Indiana
State University do not always reinforce each other, and
the University has been moved in multiple directions by the
increase in size and diversity of student enrollments; by the
relentless expansion of knowledge; by the influence of
professional accreditation and cedification agencies; by
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the interests of employers; by the social, economic, pofiti-
cal, and cuitural needs of citizenry; and by the professional
and personal interests of its faculty and staff. The years
aheadwilirequire setting priorities, making choices among
many valid and competing needs, retaining flexibility to
respond to changing societal expectations, and respond-
ing to greater societal insistence upon assessment and
accountability.

In sum, Indiana State University has become a distine-
live institution during the last four decades, with character-
istics, qualities, and values different from any other univer-
sity in Indiana.  is an opportunity university, oftering
education to first-generation college students and those
seeking to improve theirlives. Itfosters diversity, attracting
students from throughout Indiana, the nation, and the
world; a significant number of African-American students;
and a majority of women. It emphasizes intimate, person.
alizedinstruction, with smali classes, full-time faculty in the
classroom, a compact campus, and a carefully nurtured
sense of community. It values quality and excellence in its
selection of faculty, its innovative General Education Pro-
gram, its nationally accredited degree programs and its
production of successiul graduates. it encourages innova-
tionwith its careful batance of teaching and scholarship, its
encouragement of undergraduate as well as graduate
student research, its faculty commitment to applied as well
as theoretical reseérch. and its enthusiasm for interdisci-
plinary study. It also offers professional service to the
community and scciety, honoring the contract which public
universities have with the American people to contribute
knowledge for their well-being. Indiana State University is
prepared to respond more favorably to the nation's current
challenge to the 20th century state university than many of
its sister institutions, and its strategic planning process is
putin place to provide the direction and the strategies to
meet the challenges of the next century,



PART FIVE

INDIANA STATE UNIVERSITY STRATEGIC
DIRECTIONS FOR THE 21ST CENTURY

A PROGRESSIVE
PUBLIC UNIVERSITY

,Zﬁefining the future course of Indiana State University
requires a deliberate blending of the institution's estab-
lished traditions, its present strengths, and its potential to
respond to the future needs of society. The University
shoutd not attempt to become something entirely new, just
as it cannot be content merely to perpetuate its past.
Change must be balanced with continuity. The goals and
strategies set forth in the following pages build upon what
is now in place, enhancing, expanding upon, and aug-
menting the accomplishments and service that the Univer-
sity has provided to the citizens of Indiana for 128 years.

PLANNING ASSUMPTIONS

ﬂmong the many existing features of the University
which underlie its foundation for the future, the following
seem particularly worthy of remark;

» The present institutional mission, which has been
approved by the Board of Trusiees and confirmed by the
Commission for Higher Education, enunciates the func-
tions, respensibilities, roles, and scope appropriate for the
university of the 21st century. Refinement, clarification,
and shifis of emphasis will keep the mission statement
current.

+ Although new degree programs will be added and
some existing degree programs will be discontinued, the
existing range of programs at the associate, baccalaure-
ate, master's, and doctoral levels will be generally main-
tained. The institution will continue to be a doctoral degree-
granting university as that category is defined by the

Carnegie Corporation of New York and the United States
Department of Education,

» Student enroliment—undergraduate and graduate,
full-time and part-time, on-campus and off-campus, tradi-
tional and nontraditional age—will increase gradually dur-
ing the next decade. Such growth will depend upon the
recruitment of a greater number of recent high school
graduates throughout the state, increased enroliments in
selected graduate programs, and the expansion of oppor-
tunities for nontraditional students on campus and by
distance education, but it willbe managed so the academic
character, educational phitosophy, and campus environ-
ment of the institution will not be fundamentally altered.

*  While recognizingthe critical role of graduate educa-
tion at a university, the education of full-time undergradu-
ate students will continue 1o be the primary responsibility
of the University, and the largest number of those students
wilt live on campus or commute daily. Because only 10
percent of Indiana's high school graduates within any
given year live within 50 miles of Terre Haule, specia
attention will be directed toward maintaining an attractive
residential campus. Nontraditional students and students
outside normal commuting distance will be served through
outreach programs.

* The competitive position of the University among
public institutions in the state will continue 1o rest upon its
appeal as acomprehensive yet moderate-sized university,
reflecting the breadth and quality of its programs, its
physical compactness, and the personal attention its fuli-
time faculty give students in small classes.

+« While the primary emphasis will be on instruction,
the responsibiiities of faculty will continue to be divided
ameng the three traditional categories of teaching, re-

search/creative expression, and service.



+ Theresources available to the University from public
revenues and student fees will likely remain stable or
increase only slightly and thus be insutficient to keep pace
with inflation during the remaining vears of this century.
Continued institutional development will depend upon the
generation of additional funds from exiernal sources as
well as the allocation and reallocation of internal resources,

UNIVERSITY VALUES

Z-he established values of the University have served it
and the citizens of Indiana well and will remain central to
the progressive public university. The goals and strategies
of this plan are intended to enhance these values.

* Access. The University long has sought to be an
inclusive academic community, providing opportunity to
students with a wide range of academic abilities and
educational backgrounds, of ethnic and cultural heritage,
of family experience and economic means, physical and
tearning difterences, of mobile and piace-bound circum-
stances, and of career and life expectations.

« Service, The University long has been committed to
being a responsive and caring institution, dedicated to the
inferests of the entire campus community and in particular
its students. The value of service has extended as well to
being responsive to the needs of the local community and
society in general.

+ Success. The University has been dedicated to
assisting students achieve their goals through personal
attention, a supporive environment, essential academic
and personal services, and broad-based financial assis-
tance.

+ Innovation. The University has sought to be cre-
ative and innovative in meeting the needs of its students,
the faculty, and society through curriculum revision, schol-
arship, and the contribution of professional expertise to the
larger community.

» Excellence. The University has encouraged stu-
dents and faculty to excelin allithey do by meeting rigorous
professional and academic standards.

With this foundation, the University has the means and
the intent to become a dynamic model of the progressive

public university.

THE PROGRESSIVE
PUBLIC UNIVERSITY

Z'he emerging progressive public university is destined
to play a significant role in American life. Universities
pursuing this mission will not only make dramatic contribu-
tions to innovation and change in American higher educa-
tion but they atso will become a dynamic force for educa-
tional opportunity and equity, social change, and techno-
logical progress throughout society.

The salient characteristic of this new university will be
the “interactive” relationships it will foster between the
university and the community it serves, between teacher
and student in the learning process, between and among
the various academic disciplines and fields of study, and
among the university's fundamental missions of instruc-
tion, scholarship, and service.

The new progressive pubtic university will use its intel-
lectual and human resources not simply to impart knowl-
edge to students but to address the needs, inequities, and
imbalances in our society. It will be a community of schol-
ars that is externally focused; it will be “connected™ with the
outside world through cooperative endeavors and partner-
ships. The progressive public university will aggressively
seek to serve the public interest and contribute to the
quality of life in the state, the nation, and the world.

Knowledge is the fundamental materiai of the univer-
sity, and its advancement, transmission, and application
are the university's responsibilities. It wilt value a variety of
scholarly endeavors. Faculty will be encouraged not only
to extend the frontiers of knowledge through basic re-
search, but also to facilitate its dissemination and applica-
tion by society through innovative means of aggregation,
synthesis, and interpretation.

The interactive quality of the progressive public univer-
sity will be reflected in the dynamic connectivity among the
various disciplines and fields of study. Multidisciplinary
and interdisciplinary intellectual activity wiil be highly vis-
ible and valued in the life of this new progressive academic
community. The interrelationship of knowledge will be
manifested in the curriculum, the learning process, in
scholarship, and in public service,

The progressive public university will extend and appily
knowledge through mutually beneficial partnerships with



government, other schools and colleges, business and
industry, health care providers, other professions, and the
artistic community among others. A variety of service and
continuing education programs will provide opportunities
for the progressive public university to contribute 1o the
wellare of the general citizenry.

STRATEGIC GOALS

Zhe fellowing strategic goals which will guide the Univer-
sity of the present toward the progressive public university
of the future emerged from discussions in four strategic
planning forums held on the campus in January and
February 1893 and from initial drafts of strategic planning
documents presented in March 1993 by the Schools, the
College, the Library, and the Division of Continuing Educa-
tion/Instructional Services. The strategies to accomplish
these directions are illustrative.

Strategic Goal One. Enhancement
of Undergraduate Education

ISU will be a "benchmark university” that is known and
admired for its teaching excellence and as an exemplar, a
national model for the distinctiveness and quality of its
undergraduate educational experience.

indiana State University's philosophy of undergraduate
education is firmly established and well-suited {0 address
societal expectations of the state university of the 21st
Century. But claritication, refinement, and improvement of
undergraduate education are essential fo the institution’s
stability, viability, and fulure success. In an environment
characterized by limited public resources, the increasing
diversity of students seeking access to higher education,
the necessity of containing the cost of college attendance,
the demand for measuring the effectiveness of teaching
and learning, and the growing insistence on cost effective-
ness in the expenditure of public funds, Indiana State must
satisfy itself, its students, and society that its delivery of
undergraduate instruction achieves the full realization of
its educational goals. To this end, the University will
explore the following strategies:

* Review and refine admissions standards 1o ensure
that enrolled students will perform successfully in the
classroom,

* Design and implement a first-year student experi-
ence which will introduce entering students to the commu-
nity of learning and prepare them fully {o realize their
talents and abilities.

* Ensure that teaching and learning throughout the
curriculurmn are adapted to an educational environment
characterized by small to moderate-size classes; experi-
enced, full-time faculty; and personalized instruction which
is responsive to diverse student learning styles.

* Incorporateintheinstructional eflort new, innovative
forms of technology which will enhance, expand, and
complement fraditicnal classroom teaching through the
creation of a Teaching and t.earning Center.

* Improve incentives for and recognition of teaching
excellence throughout the curriculum,

+ Conduct a comprehensive evaluation of the effec-
tiveness and coherence of the General Education Pro-
gram.

+ Review all existing undergraduate programs for the
purpose of identifying those which should be enhanced,
consolidated, or discontinued.

* Devise and implement the means to assess stu-
denis’ achievement throughout their academic careers.

* Provide academic support services which will assist
qualified students in improving their academic perfor-
mance.

* Undertake a comprehensive effort to improve the
academic advisement of all students. Advisement must
not only be accurate bul convey the goals of General
Education and the academic coherence of the major.

+ Enhance the academic and social climate of the
campus through the recruitment of faculty, staf, and
students fromunderrepresented cultural and ethnic groups
and through the active promotion of support for and appre-
ciation of cultural and ethnic diversity.

+ Enhance the quality of campus life through the
effective integration of academic and social experiences of
residential and commuter students.

» Commit the University community {o the principle of
service to students.



The full realization of the benefils of Indiana State
University’s distinctive philosephy of undergraduate edu-
cation will improve the academic success of students,
expand the appeal of the institution to prospective stu-
dents, increase the University's academic reputation, en-
hance the career opporiunities of the University's gradu-
ales, and broaden the University’s base of financial sup-
port by the government and citizens of Indiana.

Strategic Goal Two. Extension
of Advanced Knowledge

ISU will be a distinguished institution for graduate study
by carefully selecting advanced program offerings that
respondto societal needs, are innovative in approach, and
reflect a commitment to excelience.

The task of clarifying, refining and enhancing graduate
education is no less important to the Indiana State Univer-
sity of the future than is the task of enhancing undergradu-
ate education. Student interest in graduate degree pro-
grams, the faculty’s evaluation of the quality of those
programs, the University resources required by the pro-
grams, the graduate education plans at other universities
in indiana, the state's commitment to funding graduate
education generally, and society's need for graduates of
the programs must be taken into consideration in assess-
ing current Indiana State University's graduate offerings
and in planning future program development.

Indiana Stale's graduate programs should be distin-
guished less by their scope and number and more by the
fact they respond 1o demonstrated societal needs, are
innovative in approach, and refiect a commitment o excel-
lence.

To enable the University to reach decisions on the
directions it should take in graduate education:

* The deans of the College of Ans and Sciences and
the Scheols of Graduate Study; Business; Education;
Health, Physical Education, and Recreation; Nursing; and
Technology, working with their graduate faculties and the
Graduate Council, will develop and apply criteria for mea-
suring the quality and appeal of their graduate degree
programs and to establish priorities for supporting excel-
lence in graduate education.

* Thedeans will be asked 1o review all existing gradu-
ate programs for the purpose of identifying those which
should be enhanced, consolidated, or discontinued.

+ Academic departments will develop new doctoral
programs and innovative master's programs in a select
number of disciplines,

Strategic Goal Three, Service to the New Clienteles

ISU will be recognized as an “opportunity university”
that brings education to new life-time learning clienteles
both on and off-campus.

The demand for university instruction by previously
underserved populations and the availability of new tech-
nology to deliver that instruction in an ever-widening array
of media mandate that institutional policies, attitudes, and
curricular oiferings be responsive to place-bound, pan-
time, and adultlearners. To address that need, the Univer-
sity will seek to serve students through extended on-
campus scheduling and distance education statewide.
Deans and faculty will pursue the following strategies
consistent with their defined School/College missions and
goals:

= Facilitate greater accessto baccalaureate and gradu-
ate programs for non-traditional students through the
transter of credit, evaluation of experience, and articulation
with associale degree-granting institutions,

* Develop and expand late afternoon, evening, week-
end, and shorl-term courses and programs on campus
during the academic year and the summer and provide
campus services at hours convenient to students enrolled
in them.

+ Develop a wider range of courses and programs to
be delivered by distance education throughout the state
and beyond, expand instilutional capabilities to deliver
them, and assist faculty in adapting their materials and
teaching stytes for this mode of instruction.

* Explore new, non-degree curricular responses to
the professional needs of employed students, including
individualized course sequences, enhancement of techni-
cal skills, and preparation for professional certification.

* Review the implications of distance education to
existing residency requirements, credit transfer policies,
and academic expectations developed for traditional cam-

pus classroom environments.
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+ Devise promotion and recruitment strategies to sup-
port expanded course and pragram offerings for part-time
and off-campus students.

There is little doubt that society will expect s public
universities to educate an increasing number of all its
citizens in the years ahead. It is incumbent upon Indiana
State University to identify which of its programs it will
make available 10 those citizens and through what means,

Strategic Goal Four. Expansion of Knowledge

1SU will be recognized for the value it places on schol-
arship and for the support it gives to faculty and students
in the pursuit of new knowledge.

Faculty research and schalarship, vital to undergradu-
ate and graduate education, is also deserving of more
careful definition and evaluation. The nature and form of
scholarly effort can vary widely from discipiine to discipiine,
reflecting not only disci_piinary expectations but {acully
interést andthe needs of society. Critics of the 20th century
state university, within academia and beyond, have por-
trayed instruction and research as competitors for the
attention and energies of the faculty. What constitutes
approptriate scholarly effort and how it is to be balanced
with instructional effort are issues central o many of the
goals and strategies established for Indiana State Univer-
sity in this document. To this end, Indiana State will:

+ Engage the School/College faculties and the deans
in the careful definitions of scholarship and research/
creative expression appropriate to disciplinary and inter-
disciplinary work and to contributions to professional and
societal goals.

+ Implement programs, policies, and services that will
toster faculty and student scholarship,

+ Explore the establishment of “centers of distinctive-
ness" that incarporate scholarship with the dissemination
and application of knowledge at high levels of excellence.

Strategic Goal Five, Transfer
of Knowledge and Expertise to Society

ISU will be nationally known among progressive public
universities for its contributions through the development
of “public service partnerships” with particular focus on the
quality of life in Indiana.

Indiana State University's origins reside in a pact with
the state to prepare teachers for the common schoois of
Indiana, and i has sustained a commitment to meeting
societal needs ever since. To the University's primary task
of educating students to assume productive roles in s0ci-
ety has been added the responsibility to transfer faculty
knowledge, expertise, and creativity to the public and
private sectors in the Wabash Valley, the state, and the
nation. Such contiibutions by the faculty were, until re-
cently, made largely on an informal and voluntary basis in
response to individual requests for information and assis-
tance., But an increasingly complex and technically ori-
ented society's ever-greater reliance on expertise, which s
often available only on university campuses, has produced
an interest in more extensive and formal partnerships with
the institution. This has increased to the extent that the
leaders of the region and state now publicly acknowledge
that the vitality of the economy and the society depend
upon interaction with Indiana State faculty. To fulfill the
obligation now incumbent upon it, Indiana State University
commits to the following strategies:

+ Establish or expand partnerships with agencies,
institutions and organizations to provide interdisciplinary,
collaborative research, technicat assistance, policy analy-
sis, in-service training, and consultation in such fields as:

+ public school improvement and professionat de-
velopment;

+ pharmaceuticals, celt product engineering, and
bio-technology;

« technology transfer in industry and manufactur-
ing;

» development! of small- and medium-sized busi-
nesses,

+ a wide range of environmental fields, including
waste management; resource conservation, uti-
lization, and management; and pollution control,

« regional and state economic development;

+ public service careers such as corrections, law
enforcement, criminal justice, and fire science,

» improved and alternative health care delivery
systems, especially for rural populations.

» Deveiop a consortium of higher education institu-
tions in West Central Indiana which collectively wiill provide
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the educational, research, and public services that these
institulions are less able to offer individually. Rose-Hulman
Institute of Technology, St. Mary-of-the-Woods College,
Indiana Vecational and Technical College, Vincennes
University, the Indiana University Center for Medical Edu-
cation, and the Purdue University Extension Center have
undertaken parinerships with Indiana State University on
specific projects in the past such as sharing access to
library information resources of regional and statewide
colleges and universities. These institutions have, in a
consortium arrangement, significant potential to generate
greater funding from external scurces and to facilitate
expanded faculty collaboration on a wide range of projects
of benefit to the citizens of the region,

+ Expand the number of faculty and student intern-
ships in public and private agencies and organizations and
of co-op opporiunities for students in their major fields.
Interaction can increase understanding between the Uni-
versity and work environments and thus exert a positive
influence on education and society.

+ Expand the University partnership with the commu-
nity of Terre Haute and the Wabash Valley through coop-
erative relationships intended 1o advance the economic,
social, and cultural well-being of the area. Although the
University has a state and national mission, it has a special
responsibility to support and enhance the immediate com-
munity in which it is lecated. Assistance to small busi-
nesses and support for agencies of local and regional
government are vital to the interests of the University and
the community alike.

+ Seek external funding in grants and contracts to
supporl existing University centers and to develop new
centers which support the University’s interactions with
society. The Center for Research and Management Ser-
vices and the associated Small Business Development
Center, the Technology Services Center, the Cenler for
Remote Sensing and Geographic information Systems,
the Interdisciplinary Center for Cell Products and Tech-
noiogies, the Center for Governmental Services, the
Blumberg Center for Interdisciplinary Research in Special
Education, the Partners for Educational Progress, and the
Sycamore Nursing Center are University-funded offices
which facilitate and support faculty work with a variety of
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public and private organizations and agencies. Their con-
tributions and the contributions of other units yet to be
created can be enhanced significantly with increased
support from those in the society who benefit from them.

University faculty possess expertise and knowledge in
awide range of fields and disciplines that are of encrmous
potential benefit to the community, the region, the state,
andthe nation. Given appropriate support and encourage-
ment, the integration and synthesis of knowledge and the
application of expertise to the needs of the society are
possible for Indiana State University and vital to the nation's

future.

Strategic Goal Six. Enhancement and Advocacy of
Multicultural and
International Values

ISU will be recognized for its commitment to equal
educational opportunity, its ethnic and cultural diversity,
and its international perspective.

Toensure thatthe University community gains a greater
appreciation of cultural and ethnic diversity in the ration
and of the changing relationship of the United States with
other natlions, the University must seek to expand cultural
diversity among students, faculty, and staff, and incorpo-
rate into the curriculum, research, and campus life an
understanding of global economies, politics, environment.
and cultures. To these ends, the University will:

+ Improve the recruitment and retention of students,
faculty, and staff from groups that historically have been
under-represented in American and Indiana higher educa-
tion.

+ Encourage and support the inclusion of multicultural
perspectives in academic programs and campus life activi-
ties.

» Expand instructional support, advising, and reten-
tion services for students of diverse cultural backgrounds.

* Implement in-service programs for University per-
sonnel which promote cross-cultural communication and
relations. '

¢ Foster campus values, norms, and conduct which
increase the sense of community among all members of
the University conﬁmunity.
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+ Strengthen the international focus of the curriculum
through the recruitment of faculty with international exper-
tise and establish workshops for enhancing international
awareness of current faculty.

+ Strengthenfaculty and student exchange oppontuni-
ties with universities in other nations,

» Encourage students to acquire foreign language
facility and to participate in a study abroad program.

+  Work with leaders of student organizations to build
networks between international students and other cam-
pus organizations.

+ Participate in statewide initiatives that emphasize
expansion of economic, cultural, énd social ties with such
nations as Mexico, Canada, and Japan.

The development of distinctive undergraduate experi-
ence at Indiana State University must provide oppontuni-
ties for increased attention to issues of diversity, new
pedagogues which permit collaborative learning in the
clas.'sroom, and increased interaction among all faculty,
students, and staff. # is through the enhancement and
awareness of ethnic, cultural, and intemational values that
Indiana State University will more vigorously fultill its
commitment {o academic excellence and equal educa-
tional opportunity. This effort in turn will foster a greater
sense of shared community among all of its constituen-

cies.

Strategic Goal Seven. Promotion
of an interdisciplinary Culture

ISU will be a national model for interdisciplinary instruc-
tion, research, and public service.

The Indiana State baccalaureate degree rests upon an
integration of knowledge from many General Education
disciplines as preparation for citizenship as well as upon a
mastery of knowledge in the major discipline. Increasingly,
however, the world of work has come to require collabora-
tive effort and an integration of knowiedge across disciplin-
ary and subdisciplinarylines. Societal needs, as well as job
performance, dictate an understanding of the interrelated-
ness of ideas, processes, and actions, The conventional
expectations of the University curriculum-——that faculty will
teach their speciatized knowledge in discrele courses and
students will integrate that knowledge independently—are
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now legitimately being called into question. Similasly, the
assumptionthat specialized research produced by Univer-
sity faculty will be assimilated, integrated, and applied by
non-academic generalists to larger issues and problems in
society has been challenged. The integration, assimila-
tion, and application of specialized knowledge must be
undertaken by faculty of the progressive public university
andincorporatedintheirteaching as well as their research,

Indiana State University faculty members give substan-
tial indication of their willingness to expand their involve-
ment in interdisciplinary course offerings, research, and
service to society. The strategic plans of the Schools and
the College include many references to such interest, and
the University now must undertake a concerted effort to
stimulate, encourage, and support that development. To
that end, the University will:

+ Encourage formal and informal relationships among
faculty to pursue interdisciplinary connections in existing
undergraduate and graduate courses, programs, and re-
search projects,

+ Givepriority to the development of new and strength-
ening of existing interdisciplinary, multidisciplinary courses
and degree programs such as international business,
computer integrated manufacturing and business, correc-
tions and law enforcement, several allied health fields,
international and cross-cultural studies, women and gen-
derstudies, gerontology, bio-technology, problems of rural
America, environmental studies, ecology and conserva-
tion science, and health psychology. Many of these pro-
grams can be developed by current faculty by integrating
courses in existing programs.

+ Address the organizational impediments {o collabo-
rative work across disciplines, and facilitate, encourage,
and reward such effort.

+ Seek external funding in support of curricular inno-
valion, scholarship, and collaborative centers ininterdisci-
plinary fields.

+ Enccurage students to pursue double majors and
minors and to spend one or two semasters in study abroad
programs.

Although the integration of knowledge by faculty and
students runs counter to century-long trends in academic
instruction and scholarship, Indiana State University seems



poised intellectually and organizationally to undertake the
task. The sirategies outlined above can move the institu-
tion toward a goal which will work to its advantage and fo
the benefit of the society at large.

Strategic Goal Eight. Enhancement of Intellectual
and Creative Expression in West Central Indiana

ISU will be known for fostering intellectual and creative
activity within the University and in partnership with the
larger community.

The University has sought to support creative expres-
sioninthe arts by faculty and students and to provide as an
imporntant element of its educational function a wide range
of intellectual, artistic, and creative performance. Inrecog-
nition of its unique respensibility to foster and promote
intellectual and artistic creativity in the larger community,
the University has sought to include the citizens of the
Wabash Valley and the state in its cultural community, and
has contributed to the support of city and area organiza-
tions sponsoring creative effort. In furtherance of this
commitment, the University will:

+ Stimutate intellectual discussions through the Uni-
versity Speakers Series, the Michael M. Williamson Me-
morial Residency/Lecture Series, the Provost Minority
Visiting Scholars Program, the Annual Pan-African Con-
ference, the Schick Lecture Series, and other forums for

the expression and evaluation of ideas.

« Sustain and enhance on-campus support of the ants
such asthe University Convocation Series, the Contempoe-
rary Music Festival, Depariment of Theater productions
and SummerStage, student and faculty recitals and exhib-
its, Turman Gallery exhibits, Hulman Center concens, ISU
Friends of Jazz concerls, Afro-American Gultural Center
exhibits and performances, the Ebony Majestic Choir, and

" state, regional and national conferences.
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* Expand its partnerships with such local and area
cultural organizations as Arts Hliana, the Terre Haute
Symphony, the Sheldon Swope Art Museum, and the Vigo
County Library. The University will seek espécially to
encourage the building of a greater appreciation {or the
arts and creative expression in the larger community
through participation of events both on the campus and
throughout the Wabash Valley,

+ Seek expanded {funding of artistic, literary, and cre-
ative expression through collaborative proposals among
University depariments and with local organizations to
such agencies as the Indiana and National Endowments
for the Arts and the Humanities, the Lilly Endowment, and
private charitable foundations.

+ Display art and ISU history throughout the campus
to enhance the aesthetics of the academic community.



PART SIX

YEAR TWO: IMPLEMENTATION
OF THE STRATEGIC PLAN

,Z)uring the period from January to July, 1994, the
President will discuss the completed Universily Strategic
Pian with the Board of Trustees and wilt distribute copies
of it to the campus. The Provost will begin implementation
of selected academic initiatives in support of the strategic
goals, By mid-March the academic deans will present to
the Provost for his review and for discussion with the vice
presidents and the Deans Council revisions of their initial
Schicol/College strategic plans. These revised plans will
reflect the comments and suggestions provided by the
President and Provost and will address the strategic goals
in the adopted University plan. In their annual reports, the
deans will present to the Provost for his review their
accomplishments to date as well as their priorities for
implementation of their plans for the 1994-95 academic
year. The Provost and vice presidents wili provide the
Presidentwith progress reports on activities in their admin-
istrative units which support the strategic goals of the
University. During the spring and summer of 1994, the
University Plan and the School/College ptans will inform
the preparation of the institutional bienniat budget request
for 1995-97,

During the fall semester, 1994, the Provost, the vice
presidents, andthe deans will complete for campus review
and implementation the Academic Master Plan, the Physi-
cal Facifities Plan, the Student Life Plan, the Institutional
Deveiopment Plan, and the University Enroliment Plan.

CRITERIA FOR SELECTING
ACADEMIC INITIATIVES

7mplemen1ation of the strategic goals during a time of
constrained resources wilt requiré the University to select

carefully the activities to which it gives immediate support.
During the next several years, the initiatives which best
reflect the following criteria will receive highest institutional
priority for reallocation of faculty, staff, and financial re-
sources:

* Central to the mission of the University;

+ Consistent with one or more of the University's
strategic goals;

+ Performed at a high level of quality and result in
increased state, national and international recognition and
preminence;

+ Developed in response {o demonstrabie societal or
environmental needs and built on existing institutional
strengths;

= Capable of attracting external financial support;

* Internally coherent, thereby contributing to the fulfili-
men! of multiple University missions;

= Internally interactive, resulting in interorganizational
and multidisciplinary activities;

« Financially feasible and responsible; and,

+ Likely to produce measurable outcomes and have a
high positive impact on both the campus and external

communities.

ACADEMIC INITIATIVES IN
SUPPORT OF STRATEGIC GOALS

Z-he planning conferences, forums, and academic unit
strategic planning documents have proposed a number of
initiatives to begin the implementation of the strategic
goals. The Provost reports the following initiatives are
under development or under way:



1. N— ——— — —

Initiative 1. Revision of University
Statements of Mission and Vision

The President will initiale a campus process for review
and revision of the University Mission Statement and
approval by the Board of Trusiees. The revised statement
will incorporate the goals of the Strategic Plan and will
refiect the format established by the Commission for
Higher Education. An accompanying statement of institu-
tional vision, consistent with the Strategic Plan, will aiso be
developed to identify long-term institutional goals and

aspirations.

initiative 2. Development of the Academic Master Plan

The Provos! will work during the next twelve months
with deans, department chairpersons, and departments,
School/College, and University curriculum committees to
prepare an Academic Master Plan which will address
future academic prioritiés, strategies for resource alloca-
tion and reallocation, staffing plans, and administration
reorganization for the University and for each of the aca-
demic units. To enable the University to remain current
with the expansion of knowledge, changing student inter-
ests, and employer needs, a central feature of the plan will
be an Academic Program Plan which will identity new
degree programs and courses to be developed, existing
programs to be revised, and programs to be consolidated,

curtailed, or discontinued.

Initiative 3. Enroliment Planning and Management
The Provost is currently discussing with the Deans
Council and the vice presidents the feasibility of establish-
ing in the spring semester a University-wide Enrollment
Planning Team to develop a University Enroliment Plan.
The goal of the plan will be to ensure during the current
decade a siudent enrcliment sufficient to support the
academic program base, to provide sound financial sup-
port, andto serve the needs of the region, state and nation,
Each of the Schools and the College will address enroli-
ment planning and management issues such as student
recruitment and retention in their strategic plans,
Student recruitment for the current year was enhanced
by the addition of $100,000 to graduate assistant stipends.
$50,000 has been added to the base budget in support of
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recruitment efforts with special emphasis on under-repre-
senled and/or high ability students. The undergraduate
scholarship program is under review, as is the graduate
student stipend and fee remission program.

Significant progress in negotiations with IVTC for pro-
gram articulation with ISU has been made during the
current year, and completion of a comprehensive agree-
ment between the two institutions is expected in 1894,

The Dean of Continuing Education/Instructional Ser-
vices has been charged by the Provost to work with
School/College deans to review and revise the summer
school courses to expand service to previously unserved

student groups.

Initiative 4. Enhancement of
Undergraduate Education

The Director of Admissions has been appointedte chair
the First-Year Student Experience Committee, charged by
the Provost to develop strategies for introducing entering
students more effectively to the community of learning and
for preparing them fully to realize their talents and abilities.

The University-wide Advisement Coordinators Com-
mittee, chaired by the Registrar, has been charged by the
Provost to conduct a comprehensive evaluation of the
advisement system before the end of the spring semester.
The Director of Student Academic Services will conduct
student surveys and interviews to gain student perspec-
tives, and other members of the commitiee will coltect
information from faculty, staff, and administrators. The
registrar has been charged by the Provost to chair a small
task force to develop a system for faculty advisers to enroll
their advisees in classes through faculty office computers.

Several offices which provide advising and suppor
services to select groups of the first- and second-year
students have been consolidated at the beginning of this
yearin the Office of Student Academic Services and will be
located in a single, integrated office complexin Gillum Hall
before the end of the current year.

The Provost has charged the Deans of business, edu-
cation, and graduate studies to work with members of the
School of Graduate Studies commitiee oninterdisciplinary
education and members of Project 30 to plan a forum
during the spring semester which will identify the enablers
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and inhibitors influencing the delivery of interdisciplinary
education on {he ¢campus.

An International Business Concentration offered by the
School of Business and the College of Arts and Sciences
was approved in 1993; a Biemedical Electronics Technol-
ogy program in the School of Technology and the College
of Arts and Sciences has recently been approved,

In support of multicullural and international values on
campus, asteering committee for infusing cultural diversity
into the curriculurn has been established and funded to
support faculty participation inn the project; the University
Speakers Series has focused on enhancing diversity on
campus in this year's program; a set of procedures for
extending invitations to visiting scholars has been devel-
oped; faculty have conducted research and given schol-
arly presentations in Africa, China, and India last summer;
and the Provost and the Deans Council announced in the
fall the implementation of a Minority Scholars Speakers
Prégram. ‘

Initiative 5. Faculty and Staff Development

A Teaching and Learning Center is being created with
$100,00C in base-budget funding earmarked for the cen-
ter. The Provost has appointed a steering committee to
recommend during the spring semester a plan for the
design, development, and implementation of the center.

The University has applied for an Association of Ameri-
can Colleges Facuity Development and Curriculum Trans-
formation Grant.

A group of faculty, administrators, and support staff
attended the Educating One-Third of a Nation Conference
and will share with the campus plans for incorporating
rmulticultural perspectives in the curriculum and in Univer-
sity operation.

The Vice President and Secretary of the University,
together with the Vice President for Student Affairs, has
introduced the staff development programs Connections
and Legendary Service. Under the direction of Human
Resources, development and implementation of a com-
prehensive plan for stafi development will be undertaken
in 1994.

An expanded recognition of contributions to the Univer-
sity, to the community, and to the professional world will be
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implemented to enhance the service of facuity and staff
and to reward their outstanding performance.

Initiative 6. Academic Resources Development

In a response to a charge by the Provost, the Dean of
Graduate Studies has established a task force of success-
ful university grant recipients to prepare by January a
report which will identify campus enablers and inhibitors to
developing grant proposals. A new position in the Office of
Research has been authorized to enhance assistance to
faculty in the preparation of successful grant proposails.
The Provost willdiscuss with the Dean of Graduate Studies
and her task force additional ways to support development
of additional external academic resources.

Initiative 7. Assessment of institutional Effectiveness

The General Education Program Review Committee,
chaired by the Director of General Education, is conduct-
ing a comprehensive review and evaluation of the general
education program. A report of the commitiee's work will
be submitted during the spring semester.

The Provost will appoint a program committee to work
with the University Conference Center to plan for spring,
1994, a campus conference on academic assessment to
draw upon the expertise which a number of faculty have
acquired at national workshops and conferences on the
subject.

The existing institutionat system of degree program
review will be reviewed and revised during the nex{ calen-
dar year.

The Provost and the Vice President for Planning and
Budgets are working in concert to instilute assessment
and measurement of academic and administrative effort. A
University information management system which will
support resource allocation and reallocation and reports
on faculty workload and preductivity, scholarly research,
and public service is being developed by the Office of the
Provost, the newly-appointed Director of Planning and
institutional Analysis, and a newly-created Advisory Com-
mittee {or institutional Analysis composed of two deans,
two department chairpersons, two members of the Faculty
Senate, and representatives from the Offices of the Pro-
vost and each vice presideni, A comparable information



management systern is being created to evaluate admin-
istrative services.

The Provost andthe Director of University Planning and
institutional Analysis will study the feasibility for reinstating
the Naticnal Student Satisfaction Survey or explore other
means of assessing student attitudes toward their educa-

tional experience.

initiative 8. Consolidation of Campus
Computing and Information Services

The Board of Trustees recently approvedthe President’s
plan for consolidating computing services and tefecommu-
nications under the Dean of Libraries who now holds the
additional title of Associate Vice President for Information
Services in the Office of Academic Affairs.

The Associate Vice President for Information Services
and Dean of Libraries has been charged by the Provostto
conduct an assessment of Computing Services and Facili-
ties and propose a plan for the reorganization of these
services. The President has made $2,000,000 in one-time
moneys available for improvement and enhancement of
computing in support of teaching, learning, and scholar-
ship during the current academic year.

Additional advances in computing include the opening
of the recently-completed Student Computing Complex
and the implementation of a multiple-year, multi-miliion
dollar program to improve institutional computing hard-
ware and software under the oversight of a newly-formed
Committee for Administrative Software and Hardware.

SCHOOL/COLLEGE PLANNING

initiative 9. Revision of School/College Strategic Plans

The revised strategic plans of the Schools and the
College wilf be submitted by the deans to the Provost in
mid-March and will address the following opics:

s The University Strategic Plan: contributions each
academic unit will make to each of the eight strategié goals.

« Institutional resources: strategies of reatlocation,
redepioyment of faculty resources, consolidation of struc-
ture and services, and external fund development for
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meeting unit goals and priorities in a period of financial
constraints and stable or declining statfing and budgets.

+ Academic programs: new programs to be proposed
for development and the sources ol funds to support them,
existing programs to be developed as “areas of distinctive-
ness” and the extent and source of supperting resources
necessary; existing programs likely lo experience little
change in the near future; and existing programs which
should be consolidated, contracted, or eliminated.

+ Student services: plans to support student learning
and growth, retention, and graduation, particularly the
enhancement of the first year experience, the improve-
ment of academic advising, and the assessment of student
learning.

« Facuity development: plans for supporting faculty
growth and development in teaching, scholarship, and
public service.

Following the Provost's review of the School/College
plans and their discussion by the vice presidents and the
Deans' Council, the deans wilt develop priorities forimple-
mentation of the plans in the 1994-95 academic year.

ACADEMIC SUPPORT
INITIATIVES

@her initiatives which complement and support imple-
mentation of the strategic goals are the responsibility of
vice presidents and their staffs who repont the following
initiatives and actions currently under development or

under way:

Initiative 10. Institutional Marketing
and image Promotion

A coordinated Institutional Develepment Plan is being
designed with faculty, administrative, and student partici-
pation to promote and market the University, Particular
emphasis will be placed upon adopting a coherent plan to
sustain this effort across a number of constituencies in-
cluding potential students, alumni, friends, parents, opin-
ion leaders, news sources, and coordinating and legista-

tive bodies.



Initiative 11. Institutional
Resource Development

Financial Planning: Vice Presidents for Business Af-
fairs, University Advancement, and Planning and Budgets,
Financial planning models using national university bench-
marks are being identified and are currently being utilized
to support a soundly managed economic future for the

University. Faculty, alumni, students, and friends will be

engaged in this important process of analysis to ensure
their understanding and support of efforts necessary to
provide for the financial future.

Fund Development: Vice President for University Ad-
vancement. The Indiana State University Foundation Board
has adopted a plan which revises its mission, its articles of
incorporation, and its bylaws to enhance the Foundation's
generation of funds from private sources in support of the
University. increases in annual giving, capital giving, and
planned/deferred giving programs wili sustain existing
acz;demic programs, allow for the establishment of new
programs censistent with the mission of the University,
support studentscholarships, and upgrade academic equip-
ment and facilities.

initiative 12. Student Life and Residential Life Plan

Itis essentialto the enrollment, academic, and financial
{futures of the Universily to maintain the most attractive and
needs-based residential climate. The Division of Student
Affairs has initiated a broad spectrum of activities which
seek to address the physical condition of the residence
halts, enhance personal safety on the campus, augment
student health and career services, expand connections
between the classroom and student campus organiza-
tions, and enhance student programming in the Student
Union, Student Life, and Residential Lile.

A long-range Residential Life Facilities Plan is being
developed to identify programmatic and facility needs and
directions of campus housing over the next 20 years. An
architectural firm has been selected to provide analysis
and technical expertise for potential renovation and facility
development projects.

An escort program has been developed and imple-
mented by the Office of Safety and Security to enhance
personal safety on the campus.
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A study is underway to examine the option of contract-
ing for alt student health services. The inclusion of facuilty
and staff in the health promotion program is being exam-
ined.

The Career Center is coordinating on- and off-campus
employment cpporiunities for students, expanding co-op
and internship experiences for students, integrating stu-
dent employment with student career development, and
addressing career development issues in the classrooms
of various academic depariments.

Programming initiatives under way in Student Life,
Residential Life, the Student Union Board, the Afro-Ameri-
can Cultural Center, Women's Resource Center, and
International Student Services include cooperative parta"ci—
pation with the General Education in Action Committee,
involvement in the First-Year Student Experience
Committee, and the development of programs to: encour-
age faculty and student interaction in the residence halls,
integrate academic and social experiences in Student Life
and the Student Unjon, address issues of multiculturalism
and diversity on campus and in the society, and expand
involvement of international and commuter students in
campus life,

Community initiatives include the delivery of programs
to public schools and agencies by Student Health Promo-
tion and Peer Health Facilitators, and the providing of
leadership training, programs, and workshops to regionat
public schools and agencies by students of the Leadership
Task Force.

The Office of International Student Services is explor-
ing ways and means of intensifying recruitment of addi-
ticnal international students and deveioping expanding
fund raising development and alumni relations with inter-
national graduates of the University.

StudentLife is developing plans for revising the student
conduct system to expand the use of educational sanc-
tions and community service,

Intercollegiate Athletics has instituted plans for compli-
ance with gender equity requirements in athletics.

Initiative 13. Facilities Master Plan Revision
 The University Facilities Master Plan, adopted by the
Board of Trustees in 1886, is now being reviewed and



updated to address the needs of the University info the
next century. Phase Il of the plan is guided by the following
goals:

+ To facilitate and enhance the academic mission of
the University. Academic functions will be centratly located
on campus, New buildings to meet current and developing
programs will be identified. Remote campus locations will
be evaluated to ensure accommodation of academic pro-
grams, continuing education, professional development
activities, and economic advancement programs.

+ To improve the physical ambiance and gquality of
campus life. Pedestrian linkages among campus functions
will be emphasized. Campus traffic patterns will be altered
to reduce the impact of automobiles by closing selected
streets and placing parking on the perimeter. Campus
accessibility and safety in compliance with federat and
state regulations will be improved, Recreation and athletic
facilities wilt be developeé on the perimeter of the campus.

+ To esiablish stronger lines of physical integrity and
cohesiveness of the campus. Planning will identify the
most efficient use of existing buildings. Existing buiidings
which are outdated or economically unadaptable to fulure
program needs wili De razed. Use patterns which enhance
natural affinities among academic, administrative, and
student activities will be reinforced. Existing boundaries of
the main campus will receive continuing assessment to
determine long-range land needs.

» To strengthen the student sense of campus culture
and community. Residence hall facilities will be updatedto
enhance the residential nature of the campus. (See Aca-
demic Support Initiative on page 28.)

+ Toenhancetheinternal and external aesthetics and
ambiance ofthe campus. Arl and records of the University’s
history will be selected and displayed throughout the

campus.
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When completed, Phase |l will incorporate recommen-
dations for facilities improvements from academic and
administrative units and will be reviewed and revised on a
regular basis in the fulure by appropriate university groups
to ensure it complements the other planning processes of
the University.

Initiative 14. Improvement of the Effectiveness
and Efficiency of University Operations

To encourage the most prudent use of scarce Univer-
sity resources and to improve University services, an
Administrative Cost Review, Quality Analysis and Con-
tinuous Improvement Task Force has been created. The
goals of the Task Force are:

* To enhance services {0 students.

+ Toincrease administrative productivity.

+ To contain university costs.

« To recognize individuals who contribute to quality
functioning of the University.

The Task Force has broad representation from the
campus and will focus on facilities, utilities, craft services,
technical services, administrative services, financial ser-
vices, and human resources. It will design a system 1o
routinely monitor, measure, and identify savings which
may be reallocatedto more pressing academic and admin-

istrative needs of the University.

FUTURE REVIEW AND
EVALUATION OF
THE STRATEGIC PLAN

Zhe Strategic Plan will receive campus review, evalua-

tion of progress achieved on the goals and initiatives, and
modification as circumstances warrant during the even-
numbered years of each biennium,



